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ABSTRACT
The Study & Sing curriculum is designed (1) to provide homeschooling high school
students with a music resource that is easy to access and incorporate within their homeschool
environment; (2) to facilitate meaningful and effective music instruction by designing a music
class for a qualified music teacher to use within cooperative homeschool groups; (3) to offer
homeschooling families a comprehensive music class that closely follows the National Core Arts
Standards for music education; and (4) to provide a music class for homeschool co-op students
that offers a comprehensive design and fosters collaborative music experiences by integrating a
performance component that corresponds with the academic music material. This curriculum is
an eight-week unit study that explores Early-to-Mid American Music ranging from the 17th
century to the early-20th century. The course will be offered synchronously in person within a
homeschool cooperative setting and aligns with national music standards by offering a
comprehensive approach that incorporates academic music components (Study) with
corresponding music performance elements (Sing). Class materials with be easily accessible,
enabling students to download the course materials including listening examples, weekly
presentations, and links for sheet music, and music teachers will be able to access and download
weekly lesson plans with guided instruction and slide presentations. Student comprehension of
the unit study material will be assessed through integrated activities and corresponding quizzes
during weeks 2-7 and individual prepared presentations in week 7. In the final week of the class,
students will sing together in a multi-part choral ensemble and will perform music arrangements
adapted from original melodies that they learned and practiced together during the unit study.
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PART I: Theoretical Framework
I. An Overview of Home Education
Homeschooling is a home-based learning environment in which a parent or primary
caregiver manages the education of their child with instruction administered by the parent or
private tutors, instead of formally enrolling the child in a brick-and-mortar-based conventional
public or private school setting (Martin, 2020). In the spring of 2019, there was an estimated
number of just over 3 million adults/parents who were homeschooling their children, and the
number of students was even higher because over 70% of homeschool families have more than
one student (Duvall, 2021; NCES, 2019). Health concerns from the COVID-19 pandemic led to
an increase of approximately 6.5 million homeschooling adults/parents around the start of the fall
2020 semester, but then those numbers stabilized to approximately 5 million several weeks later,
suggesting that parents likely reexamined their commitment to homeschooling (Duvall, 2021).
Homeschooling has become a “growing global phenomenon” (Cheng & Donnelly, 2019, p. 259)
since the early 1980’s, with the student population reaching an estimated 3-4% of school-aged
children in the United States and legally opening up in all US states since the 1990s (Hirsh,
2019). There are also increasingly diverse reasons behind parents’ decisions to homeschool and
their educational practices. Families are more frequently choosing to homeschool because of
practicality for their family’s circumstances, in addition to what have traditionally been the
primary motives of religious beliefs, other philosophical or political views, or dissatisfaction
with a school’s social conditions or administrative regulations (Baidi, 2019; Cheng & Donnelly,
2019; Dennison et al., 2020; Gaither, 2009; Renzulli et al., 2020; Thomas, 2019; Watson, 2018).
Homeschooling families utilize a variety of pedagogical methods to achieve a homebased learning environment. Unschooling (Taylor-Hough, 2010) involves student-led learning
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and focuses primarily on the interests and intrinsic motivation of the child, utilizing flexible and
varied materials customized for the student rather than using a specific curriculum and rigorous
lesson plans. This methodology centers on a natural or spontaneous progression, with the parent
pivoting to adapt to the child’s needs and desires in relation to learning, rather than pushing the
student to meet specific educational goals with inflexible deadlines (Burke & Cleaver, 2019).
The Classical Education method (Kunzman & Gaither, 2013) incorporates the Great
Books collection and a learning structure of three stages. The first two of these learning stages
are Grammar and Logic, which focus on foundational knowledge utilizing rote learning, facts,
and memorization, and then applying critical thinking to that knowledge. The third and final
Rhetoric stage occurs during the advanced grades and emphasizes communication through
oratory and writing. Homeschool parents using the Classical method differ from conventional
students following this structure, because their autonomy allows them to select or avoid certain
texts from the Great Books list or deviate from other curricular aspects (such as spending more
time in one of the learning stages) to adapt to the needs of their child or ideological goals
(Taylor-Hough, 2010).
The Charlotte Mason method (Simply Charlotte Mason, 2021) focuses on developing a
child’s love of learning through educating the whole child and making their instruction relevant
to real life. This approach utilizes highly advanced literature with serious topics instead of
textbooks and centers its educational framework around promoting positive influences in the life
of the student. The instructional structure applies engaging learning activities that revolve around
the child’s atmosphere (the child’s surroundings), discipline (good habits), and life (thoughts and
ideas that are related to life rather than uninteresting data) (Taylor-Hough, 2010).
Families who use correspondence and umbrella schools (an outside source that provides a
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varying level of support and sometimes legal protection) typically see the inclusion of
workbooks, textbooks, unit studies, and standard assessments, and often focus on creating an
educational setting at home that reflects a conventional schoolroom environment (Taylor-Hough,
2010). Many of these programs offer the “school-in-a-box” model so that parents do not have to
create all the parts for the curriculum, and these schools often accept completed assignments to
initiate the grading for the student. In these cases, the parents’ primary role is to facilitate daily
academic support for the child, such as answering questions or administering exams, for their
chosen curriculum, and then determine how they want to incorporate extracurricular
opportunities (Hirsh, 2019).
Cooperative (co-op) instruction generally involves a group of homeschooling families
who share resources and teaching responsibilities and provide a support system for each other in
their homeschool practice (Hirsh, 2019). There also tends to be a unifying attribute among the
families, such as religious beliefs or academic goals (Tilhou, 2020). The objective is for parents
to do what they can within their ability to maximize the educational, extracurricular, and social
opportunities for their children to participate in, even if they need to utilize external sources,
while also preserving control over their family involvement and academic choices within the
group (Tilhou, 2020).
Hybrid home schools involve home-based students who attend school part-time (a few
days per week) in a conventional classroom setting, usually a private school but sometimes also a
public school, and they are homeschooled at home (with their chosen method) the remainder of
the week (Taylor-Hough, 2010; Hirsh, 2019). In some environments, parents follow the policies
created by the school organization, and they may share instructional responsibilities with the
other teachers, thereby providing an enhanced academic structure. (Tilhou, 2020). This strong
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desire for a stricter academic focus is likely due to many parents prioritizing adequate college
preparation for their children, and this hybrid environment usually expands access to resources in
comparison to other homeschool instructional settings that often have limited resources (Wearne,
2016).
Computer-based education, or virtual/online education, can be purchased through
separate courses or can be used within a correspondence program, and has the potential to
provide the widest variety and easiest accessibility of the more structured curriculum selections
(Kunzman & Gaither, 2013; Taylor-Hough, 2010). Many parents utilize online instruction for
their children because, in addition to increased access and availability of online academic
resources (Renzulli et al., 2020; Saiger, 2016), it also allows for more flexibility because classes
can be live or recorded (Carpenter & Gann, 2016).
For all these homeschool instructional methods, parents can easily incorporate music to
some extent within their home-based learning environment. However, the educational approach
and materials will likely influence the intensity of the music instruction and coursework;
homeschool families using methods that involve a more structured model may want to integrate
private music teachers and advanced academic music classes that are interconnected with their
established curriculum, whereas families with more informality in their instructional practice
may be content with using introductory music appreciation classes on YouTube.
II. The Role of Music in a Homeschool Curriculum
The Parent and Family Involvement (PFI) in Education Survey from the National
Household Education Surveys (NHES) program, prepared for the National Center for Education
Statistics (NCES, 2019), for homeschool families offers a glimpse into the status of music
education within homeschooling. An average of approximately 50% of homeschooled students
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received music instruction (Hamlin, 2019; NCES, 2019). When delineating the percentages into
categories by grade levels, the percentages of homeschool students who studied music reveals a
decline as grade levels increased (based on the NHES 2016 results). The highest percentage of
those who studied music hovers around 70% for kindergarten through 2nd grade, followed by
roughly 57% in grades 3-5, and dropping to 49% in grades 6-8. The lowest percentage was for
grade levels 9-12, with an estimation that only 29% of homeschooling high school students
studied music (NCES, 2019).
There could be several explanations for why these home music instruction percentages
decline as students progress in their grade levels, but there is limited research about the precise
reasons why homeschoolers may or may not pursue music opportunities (Hamlin, 2019). The
numbers could indicate a lack of student interest in music study or peer pressure to choose
another option, and instead the students may have interest in non-music electives or other
extracurricular activities (Burke, 2019; McPherson et al., 2014). The fact that music is an
elective in advanced core curricula could further impact a student’s continued interest in music if
they do not intend to pursue music in college, or they may not receive sufficient parental
encouragement to pursue a music elective (Parker, 2012), and imperfections in a student’s
musical aptitude or limitations in their physical ability to sing or play an instrument could
eradicate any remaining motivation and dedication to study music.
Issues with a family’s circumstances can make it logistically difficult to support a
student’s desire to study music. Complications related to travel and distance to a music
instruction location, a lack of community music resources available to homeschool students, and
financial constraints preventing accessibility to external music resources (including instruments
and private instructors) can all be obstacles for homeschool students to access enhanced music
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opportunities (Burke, 2019; Burke & Cleaver, 2019; Hamlin, 2019).
A deficiency in musical skill and knowledge of the parents could impede homeschool
students from developing their music learning and would likely inhibit a student from attaining a
more advanced music education. (Burke, 2019; Hamlin, 2019) One study revealed a connection
between the confidence level of parents in their ability to teach music and the use of prescriptive
(pre-planned) music curricula or resources (Burke & Cleaver, 2019). More challenging music
material made many parents with a limited music background feel less competent to facilitate
music education, and thus they were less likely to possess the confidence to teach music on their
own; they were even less confident without a program that contained detailed guidance (Burke &
Cleaver, 2019). A continued examination of the NCES survey (NCES, 2019) shows many
percentages for those who facilitate general instruction for homeschool students, including
parents, private tutors, and cooperative groups, but there isn’t specific data in the survey to
clarify exactly from where and from whom the students specifically studied music. However,
many parents prefer to depend on external sources for their child’s music instruction and music
activities (Nichols, 2005).
Another factor that could affect the percentages of homeschooling students across grade
levels who study music is a lack of adequate or quality music curricula choices that are designed
for homeschooling families or that can be smoothly incorporated within the homeschooling
environment even if not originally intended for homeschoolers (Burke, 2019; Hamlin, 2019;
Nichols, 2005). The decline of homeschool students who studied music as they advanced in
grade levels could correlate to this scarcity of music options, especially for those seeking
comprehensiveness or variety of music instruction (Branscome, 2016; Burke, 2019).
Parents will likely notice a greater availability of music instruction opportunities across
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all grade levels if they seek out other educators with advanced musical training through sources
such as online music classes, individual music lessons with a private teacher, group music
classes with an established organization, or a community children’s choir or orchestra (Burke,
2019; Silverman, 2011). If a homeschool parent decides they want music to be incorporated in
their curriculum, they must determine if they want their child’s music instruction to align with
music curriculum standards (either state or national). Furthermore, the parent may need to rely
on a private music teacher to customize materials for the family’s curriculum and the student’s
educational needs that would align with these standards, in addition to providing formal music
training, especially if the parent is struggling to find a homeschool music curriculum that meets
their criteria. For families who choose to include music education in their child’s curriculum, that
decision would most likely be related to the parents’ fundamental viewpoint of homeschooling to
provide a well-rounded curriculum along with personal music experiences for their child and
would probably be based on their own positive experiences with music as a part of their own
educational background (Nichols, 2005). Adherence to academic state or national standards can
be valuable, although not required, for homeschool music instruction, because it would assist
parents with their goal of providing a comprehensive educational approach for their children.
III. Music Education Resources Available to Homeschoolers
Homeschooling families a few decades ago could have struggled to find curricula
materials for their individual homeschool curriculums due to the primary ways homeschool
parents accessed their curricula materials, which included bookstores and homeschool
conventions with large exhibition halls full of businesses offering curriculum options or other
instructional materials (Kunzman & Gaither, 2013). This reduced access to resources may have
led parents (both existing and former homeschool teachers) to develop their own unique
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programs, along with how-to resources such as Homeschooling for Dummies by homeschooling
mom and author Jennifer Kaufeld (Kaufeld, 2002, 2020) to add into the available mixture of
options.
However, in the early 2000’s the advancement of technology expanded the availability of
online resources, which led to a massive increase of homeschooling parents who relied on the
internet for networking and finding curricula options (Kunzman & Gaither, 2013). Today,
homeschooling families have access to a plethora of general academic resources in all subject
areas in both electronic and print formats, ranging from fully comprehensive “boxed” curricula
or incorporated programs, to individual topics for a “pick-and-choose” or a “build-your-own”
option. One of the catalysts for parents deciding to homeschool is a desire for customization,
flexibility, and innovative approaches within their curriculum to better accommodate the
educational needs of their child (Hirsh, 2019). Many parents choose homeschooling because of
dissatisfaction with a school’s academic/curriculum choices and extracurricular activities, so
they prioritize adapting and creating a homeschool setting that fosters a positive learning
experience with unique differences from their previous educational encounters (Kunzman &
Gaither, 2013; Bauman, 2002). However, even among what may seem an overwhelming surplus
of choices in our age of immediate access to information, parents may not find a curriculum
resource that they enjoy or a program that meets their academic preferences for their children.
There are many music education resources designed for pre-elementary and earlyelementary children that provide instructional music materials or classes that are readily
accessible to homeschooling families. These were not specifically created as homeschool
programs, but they are general resources that can fit within a homeschool structure. Infants
through first grade can experience music learning and movement activities in a group setting
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with a trained teacher through the Kindermusik (Kindermusik, 2021) and Musikgarten
(Musikgarten, 2021) programs. John Feierabend’s First Steps In Music is another excellent
resource that also offers specialized training for music instructors to teach group music and
movement classes for young children (Feierabend, 2021). This program can also be individually
purchased for use at home or within a private music studio, although the creator of this program
does recommend certification training in the Feierabend Approach for teaching the material
thoroughly. Another similar option for young children is Musik at Home (Musik at Home, 2017).
This is fully online, is intended specifically for a home music education, and offers a wide range
of musical activities through pre-recorded videos that guide a parent through teaching music to
their child. These programs take pride in offering environments that introduce musical
knowledge, crafts, and movement activities to enhance the crucial developmental time in a
child’s early years.
There are many academic music materials available for upper level homeschool students
that can be purchased and utilized within their home education. Parents can access music
resources directly from mainstream publishers that are intended for conventional classroom
environments but are then modified to fit their educational needs, or they can access resources
specifically designed to be part of a homeschool curriculum or environment. Additionally, some
homeschool students may have access to music instruction through a local homeschool
cooperative group or a homeschool enrichment outreach program offered by their community
school district (Nichols, 2005).
Homeschool curriculum options for upper middle school and high school ages/grade
levels exist but are more limited compared to the younger grade levels. Memoria Press is one
publishing company that does offer a high school music course (Memoria Press, 2021). They
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produce classical Christian education materials for home and private schools, and they work with
Highlands Latin School (a private Christian school located in Kentucky) to offer print and
audio/video classes with various subject areas to homeschool students, including music. They
offer a music course for grades 8-12 to be used over two semesters that combines music history
with music appreciation/listening, and this course can be used synchronously online with a group
or asynchronously and individually at home. However, the class was not designed to
purposefully incorporate ensemble or solo performance activities (even though a homeschool
parent could adapt this program at home to have their student learn and perform the music being
studied).
SQUILT (Super Quiet UnInterrupted Listening Time) (SQUILT, 2021) is a music
appreciation curriculum specifically intended to be utilized within a homeschool environment.
The creator of the program includes all necessary materials for a teacher with a limited musical
background to facilitate the activities through recorded videos or a live option with a paid
membership. This program is primarily designed for elementary and middle school ages,
although the creator states that this can be for anyone who wants to learn music, so
homeschooling high school students can benefit from this course too. While this is a music
appreciation and listening class, there is not an enhanced focus on music history or theory, and it
lacks a performance component. These missing aspects could be added or adapted to the
SQUILT program by a homeschool teacher or a private music instructor to achieve a
comprehensive outcome.
Easy Peasy All-In-One Homeschool (Easy Peasy, 2021) is another easily accessible
curriculum because it is available online and does not charge tuition. It was established by a
homeschool mother and was designed for homeschooling families. They offer 36-week music
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courses that are intended for grades 1-4 and 5-8, which offer a general overview of various music
genres and basic music-reading concepts. They also offer a 90-lesson high school music
appreciation course, covering a range of music periods/genres and music terminology. However,
they do not offer a music course for high school levels that incorporates more advanced music
elements, and there is no performance component recommended or built into the program which
disqualifies it from being a comprehensive program option based on national music standards.
Additionally, although the Easy Peasy music education materials are an adequate resource for an
introduction to music, students would benefit from studying with a teacher with some musical
background who can expound on the weekly lessons and offer clarification if concepts were not
initially understood by the students.
After examining these homeschool music curriculum options and analyzing other
programs initially assumed to be adaptable to homeschooling environments, there seems to be a
dearth of academic music curriculum options available to homeschoolers across all grade levels
especially for high school, and the programs that do exist lack the direction and materials for
facilitating advanced academic home music study (Branscome, 2016; Burke, 2019).
Additionally, the academic programs are almost entirely lacking a performance component that
corresponds with the academic music material included in each respective program. A majority
of almost 80% of homeschool parents in one study (Burke, 2019) claimed that music curriculum
resources were important to them in supporting home music study. However, many families
continuously struggle to find or access the resources they deem to be pedagogically adequate in
helping them or an outsourced teacher to facilitate a quality comprehensive music education that
aligns with the parents’ curricula choices and that also go beyond the few simplified programs
available (Branscome, 2016; Burke, 2019; Nichols, 2005). Furthermore, many of those same
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homeschool parents searching for music programs may be lacking the expertise and confidence
to give accurate music instruction to their children. Even those parents who do possess some
musical skill discover that the resources available to them often contain inadequate support for
the unique homeschool environment; most published music curricula and accompanying
materials are intended for experienced music teachers and collaborative classroom settings which
affects the flexibility and usefulness for the average homeschool student, and other programs
designed for homeschooling do not equally balance music topics and performance for
comprehensive instruction (Burke, 2019; Nichols, 2005).
Homeschool families may find supplementary music opportunities and external activities
that would complement an academic music course. In addition to the aforementioned cultural
events or musical performances, private music lessons, or joining a choir, another music resource
could include method books that contain video lesson recordings created for any self-taught
independent person (which can be found through the Homespun Music Instruction website)
(Burke & Cleaver, 2019; Homespun, 2021). However, even if the cost of accessing and
sustaining these music activities are not an issue, homeschool parents may want to maintain a
strictly home-based learning experience rather than allow their child to engage in external
collaborative music interactions. Students involved in a cooperative homeschool group that
encourages the inclusion and study of music electives will still need access to an acceptable
music education program uniquely created for that setting.
IV. The Inspiration and Vision for A New Music Curriculum
The National Association for Music Education (NAfME) indirectly supports music
education or music-making within homeschooling environments as part of its mission statement
to “encourage the study and making of music by all” (NAfME, 2021). The Music Educator
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National Conference (MENC), later rebranded as NAfME, held a symposium in 1999 that
resulted in a published list of statements, known as “The Housewright Declaration” and subtitled
“Vision 2020”. The document included instruction regarding access to music education, intended
as a guide for the following twenty years. They advocated that “because of the role of the arts in
civilization, and because of their unique ability to communicate the ideas and emotions of the
human spirit, every American student, preK through grade 12, should receive a balanced,
comprehensive, sequential, and rigorous program of instruction in music and the other arts. This
includes students in public schools, private schools, and charter schools, as well as homeschooled students” (MENC, 2000). This national association determined that homeschooling
should be included in the list of the other diverse school settings by demonstrating their desire to
see music education flourish and communicating their belief in the importance of music
instruction to be accessible for all types of students.
The primary intention for designing the Study & Sing unit study program is to foster the
study of music by providing homeschooling high school students with a music resource that is
easy to access and use within their homeschool environment and provides meaningful music
instruction enabling students to “participate fully in the best music experiences possible”
according to article one in the Housewright Declaration (MENC, 2000).
The second reason for creating this program is to offer a course designed especially for
those homeschool families who believe core music standards should be included in their
curriculum, and for homeschoolers who want their music courses to be reflected on a high school
diploma from an accredited school program with state endorsement, especially if they will be
studying music in college (NARHS, 2021). Providing a curriculum that incorporates core
standards is inspired by the philosophical foundation of article three of the Housewright
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Declaration (MENC, 2000) and the structure is designed to closely follow the National Core Arts
Standards for music education (NCCAS, 2015).
The third motivation for constructing this unit of study is to offer a comprehensive course
incorporating music history, theory, and listening/appreciation, that enhances existing academic
music programs by including a performance component, and which also enhances the
performance focus of private music instructors by adding an academic component. This unit
study fills a music resource gap for homeschool high school students by combining both
academic and performance elements, which offers a comprehensive design with inclusive music
engagement inspired by the Housewright Declaration and the National Core Arts Standards.
V. The Design of the Study & Sing Curriculum
The high school unit study will encompass eight weeks of student sessions, with one 90minute class per week for weeks 1-6, student presentations and a dress rehearsal for week 7, and
a final performance/recital for week 8. The topic for the unit study will focus on Early-to-Mid
American Music, ranging from 1640 to 1910. Each class will be divided into two parts. The first
portion will cover academic material with an overview of music history, music concepts, and
music listening examples related to Early-to-Mid American Music to familiarize students with
the context and music from that era. Weeks 2-7 will include corresponding quizzes to assess
student knowledge from the material studied the prior week. In week 7, the academic component
will be replaced by the quiz from the week 6 class material and student presentations. Students
will choose or be assigned topics for individual prepared presentations relating to historical
contexts, music concepts and elements, and repertoire from the unit study material. The
presentations will be discussed with the students during week 1 with final decisions by week 3.
The list of suggested topics can be found in the week 1 PowerPoint and in the week 7 lesson
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plan. Any changes or additions to the topics will need to be determined by the teacher prior to
the start of the unit study, which may be impacted by the number of students in the class. The
teacher will also receive input from the students if any of the students request to choose their
topic (which must be approved by the teacher). The performance component will constitute the
second half of the classes and will be for learning and practicing the designated music that was
studied during the academic portion of the class or in a previous week, resulting in a
performance by the students for their families in the final week of the unit study. The students
will learn and perform a few songs with music arrangements adapted from original melodies
with multi-part choral singing to increase student engagement and musical difficulty for the
course. Although some of these performance arrangements will have modern influences, the
original styles and elements will be emphasized when studying the pieces during the classes.
There will be a total of six songs learned and practiced together during weeks 1-6, with a dress
rehearsal in week 7, although the number of songs can be adjusted depending on the combined
musical skills and knowledge of the students. The students will then perform in final recital for
the students’ families.
One of the primary factors in creating this curriculum was to offer a music resource that
can be shared electronically or online for ease of availability and access to the program. Students
and their parents will be able to download the course materials on their devices or print a paper
copy, and students will have an organized collection of links for the listening examples,
PowerPoint presentations for each weekly class, and links for sheet music to learn and perform.
Another objective when designing the Study & Sing curriculum was to offer flexibility,
both logistical as well as educational, to homeschool families by offering the course through
various instructional delivery methods and by providing independent guidance/support materials.
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Currently, this course can be taught synchronously by a qualified music teacher within an inperson cooperative homeschool group comprised of several students, with an in-person ensemble
performance in the final week of the class. This in-person structure is the only instructional
option feasible for the class at this time. However, there are other alternative instructional
possibilities to explore for future expansion beyond this one unit of study that eventually would
enhance the variety for this homeschool curriculum. These potential additions include (1) a
virtual learning structure, (2) the creation of other units following the music history timeline for
America or other countries of origin, (3) a preliminary or remedial unit for developing the music
prerequisite skills of the students, and (4) an asynchronous component with pre-recorded
instructional videos and other important support materials necessary for a homeschool parent and
child to complete the course independently (without an outsourced music teacher) at home or
with a few other homeschool students. Additionally, the final in-person student performance
could be adapted to be an informal workshop or demonstration by the students for their parents,
showcasing the student presentations and offering a shorter program of the performance songs.
A virtual design is likely the most achievable instructional alternative to eventually be
developed from the existing in-person format. Additional details would still need to be
determined for exactly how the performance component would be structured, to provide students
with effective music performing activities and to cultivate music intelligence through ensemble
participation within a virtual platform. Ultimately one of the central goals of the class would
remain the same for the in-person option as well as any prospective alternate instruction options,
which would be to foster collaborative music performance activities among the students as they
work toward creating a final music project together for an audience. The online platform would
improve flexibility for homeschool families by eliminating potential issues with location,
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transportation, or moderate illness, and although the in-person performance component would be
removed from an online structure, the students would still be able to learn the course material
while the teacher also supports a homeschool community experience through music activities.
The virtual classes would be held synchronously, where the teacher would provide instruction
while sharing the weekly presentation slides and guide a rehearsal as students muted their
microphones or sang individually for the other students and teacher. Students would continue to
learn their voice parts from home, and they would have deadlines to submit video recordings of
their singing. The teacher would provide accompaniment recordings and detailed instructions for
the students to follow (such as adding claps before singing) for enhanced synchrony among the
student video recordings, and the teacher would organize the compilation of the finished student
recordings into an online choral production. The online approach could result in a final prerecorded virtual choir project to be presented during a live online event for the students’ families.
This in-person Study & Sing synchronous unit study will need to be taught by a qualified
music teacher, or a teacher with some amount of musical training confident in their ability to
accurately teach the class material. Students must have a broad understanding of music to
participate fully and successfully in the Study & Sing class. The student prerequisites include the
ability to read and audiate notated music in treble clef and bass clef; the ability to sing in tune
and match pitch alone and in an ensemble; a basic ability to sight-sing with accompaniment
assistance; a knowledge of common rhythmic patterns and the ability to imitate a rhythmic
pattern; a basic understanding of interval identification and the ability to imitate the singing of a
given interval; a general understanding of major and minor scales; and a general understanding
of melody, phrase, and form structure within a song. If this course were to expand to a virtual
option, students would need to be able to record and upload video files for a performance project.
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PART II: Course Details, Resources, and Lesson Plans for the Study & Sing Curriculum

Study & Sing
Music Curriculum
Exploration and Performance of Music History
In 8-Week Unit Studies
Grades 9-12

Unit I
Early-to-Mid American Music: A Cultural Introduction Through Song
1640-1910
Unit Description, Objectives, Prerequisites, Song List
Quizzes with Answer Keys
Weekly Lesson Plans
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Unit I: Course Description
This eight-week unit study will explore Early-to-Mid American Music, ranging from the
17 century to the early-20th century (1640-1910). This class will be offered synchronously in
person and will be divided into two sections. Part I, the academic component, will include music
history, music concepts, and music listening examples related to Early-to-Mid American Music
to familiarize students with historical and cultural context connected to music from that era.
Weeks 2-7 will include corresponding quizzes to assess student observations and comprehension
of the material from each prior week. Part II, the performance component, will use specific songs
from the weekly material to learn and practice each week, and students will perform these
prepared songs for week 8. The performance music will integrate Early-to-Mid American Music
and will focus on maintaining authenticity of the original styles and concepts while learning the
pieces during the classes. Students will also learn and perform choral arrangements adapted from
original melodies, involving multi-part singing to increase the difficulty for the course. Students
and their parents will be able to download the course materials on their electronic devices or
make printed paper copies, and students will have access to an organized collection of links
directing them to listening examples, weekly presentations, and links for sheet music.
th

Unit I: General Objectives
a. Identify and explore music and musicians that influenced societal change and/or politics
and describe how they reflected culture in Early American history and music.
b. Recall, explore, and utilize appropriate music vocabulary for music being studied during
listening examples as well as for the performance component.
c. Identify elements of music and compare how they are utilized to create Early-to-Mid
American music styles and/or cultural traditions.
d. Identify, describe, and perform the stylistic features of musical works (ensemble) that
distinguishes the historical aesthetic and context of Early-to-Mid American music.
e. Sing with expressive qualities and technical accuracy, as modeled and/or visually notated
by the teacher and portray appropriate style and affect for Early-to-Mid American music.
f. Ensemble: Sing canon, counter melodies, drones, or descants, as modeled and/or visually
notated by the teacher, to create harmony and sing in three or more parts a cappella and
possibly with accompaniment in the style of the Early American music period.
g. Solo/Duet: (1) Sing solo, unison, two-part songs, and/or duet/partner songs, as modeled
and/or visually notated in person by the teacher, to create two-part harmony singing or
unison solo singing a cappella and possibly with varied accompaniment.
Unit I: Prerequisites
Students must have a fundamental understanding of music to fully participate in the Study
& Sing unit study. They must be able to read and audiate notated music in treble clef and bass
clef; sing in tune and match pitch; adjust volume and tuning for balance within an ensemble;
understand how rhythm is applied in music and imitate rhythmic patterns; understand the process
of identifying intervals and be able to imitate the singing of intervals; understand the function of
key signatures within music; have a basic comprehension of song structure involving phrasing
and sections of the song (e.g., ABA form).
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Unit I: Song List
Week 1: Colonists, Revolutionary War,
William Billings
a) Low Dutch Tune – Psalm 23
b) 100 Psalm Tune New
c) My Days Have Been So Wondrous
Free
d) The Liberty Song
e) Yankee Doodle
f) Johnny Has Gone for a Soldier
g) Wayfaring Stranger
h) Chester
i) Creation
j) Perform: I Am the Rose of Sharon

Week 4: Civil War Era Music
a) Yellow Rose of Texas
b) Lorena
c) Dixie
d) Aura Lea
e) Battle Hymn of the Republic
f) Battle Cry of Freedom
g) When Johnny Comes Marching
Home
h) Goober Peas
i) Perform: Shenandoah

Week 2: Shape-notes, Shakers, Copland
a) Amazing Grace
b) Come Thou Fount of Ev’ry Blessing
c) Appalachian Spring
d) Perform: Simple Gifts

Week 5: African American Music &
Spirituals
a) Nobody Knows the Trouble I’ve Had
b) Down to the River to Pray
c) Wade in the Water
d) Swing Low, Sweet Chariot
e) Perform: Go Down Moses

Week 3: Early-1800’s Popular Music &
Stephen Foster
a) My Country ‘Tis of Thee
b) Long, Long Ago
c) Long Time Ago
d) Oh! Susanna
e) Camptown Races
f) Old Folks at Home
g) My Old Kentucky Home
h) Jeanie with the Light Brown Hair
i) Beautiful Dreamer
j) Perform: The Star-Spangled Banner

Week 6: Late-1800’s Popular Music &
Cowboy Ballads
a) Auld Lang Syne
b) Red River Valley
c) Oh, My Darling, Clementine
d) Stars and Stripes Forever
e) America the Beautiful
f) Take Me Out to the Ballgame
g) Old Chisholm Trail
h) Git Along Little Dogies
i) Streets of Laredo
j) Perform: Home on the Range
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Unit I: Quizzes and Answers
Quiz 1 (on week 2 for week 1 material):
1) What was the first book published in British Colonial America? (The Bay Psalm Book)
2) Which edition of The Bay Psalm Book was the first edition to contain music for singing
the psalms? (Ninth)
3) Who composed “100 Psalm Tune New”, a new tune set to Psalm 100? (Rev. John Tufts)
4) Who wrote the text for “The Liberty Song” in 1768? (John Dickinson)
5) What song was heard during both the French and Indian War and the Revolutionary War?
(“Yankee Doodle”)
6) What song from the 1780’s conveys the suffering of daily life while hopeful for a happy
life after death? (“Wayfaring Stranger”)
7) Who was the first and one of the most popular Yankee Tunesmiths of the First New
England School in America? (William Billings)
8) What song was a patriotic anthem by William Billings in 1778 that was sung during the
American Revolutionary War? (“Chester”)
9) Which choral anthem from 1778 uses text from the Song of Solomon? (“Rose of
Sharon”)
10) Essay: Define “fugue” or “fuging tune”. Give the song title and composer name we
studied last week that incorporates a fugue and describe how fugue is used in this song.
Extra credit = Explain any other musical elements or concepts that you observed in the
song. (“a short melody or phrase (the subject) introduced in one part, successively taken
up by others, & developed by interweaving the parts”)
Quiz 2 (on week 3 for week 2 material):
1) Who is credited for syllable singing from the 11th century? (Guido de Arezzo)
2) Who was the editor of the shape-note tunebook in 1816, Kentucky Harmony? (Ananias
Davisson)
3) Who was the editor of the shape-note tunebook in 1835, The Southern Harmony, that
included “Amazing Grace”? (William Walker)
4) Who were the editors of the shape-note tunebook in 1844, The Sacred Harp? (White and
King)
5) Which joyful American folk song is a Shaker dancing song composed by Joseph Brackett
in 1848? (“Simple Gifts”)
6) What is the name of an American composer we studied who is known for combining
modern music with quintessential characteristics from historical American music? (Aaron
Copland)
7) What ballet did Aaron Copland compose for Martha Graham in 1943? (“Appalachian
Spring”)
8) Britten and Pears commissioned Copland in 1950 to arrange what set of folk songs? (Old
American Songs)
9) What is the modern-day shape-note system (seven syllables)? (do, re, mi, fa, so, la, ti)
Extra credit: Draw the shapes that correspond with the syllables.
10) Essay: Identify and discuss shared attributes for two religious groups in the mid 1700’s.
(shared similarities in religious rituals involving singing and dancing - Quakers and
Shakers)
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Quiz 3 (on week 4 for week 3 material):
1) What is the title and origin of the melody used for “My Country ‘Tis of Thee”? (“God
Save the Queen”, British national anthem)
2) What parlor song composed by Thomas Haynes Bayly was written in 1833? (“Long Long
Ago”)
3) What were two types of songs that were a primary part of Stephen Foster’s compositions?
(Minstrel songs and Parlor songs)
4) What was the title of Stephen Foster’s first song? (“Oh! Susanna”)
5) Which Minstrel song did Stephen Foster write in 1850? (“Camptown Races”)
6) “Old Folks At Home” is also known as what song? (“Way Down Upon the Swanee
River”)
7) What is the official state song of Kentucky? (“My Old Kentucky Home”)
8) What parlor song did Stephen Foster write in 1850 about his former wife? (“Jeanie with
the Light Brown Hair”)
9) “Beautiful Dreamer”, published posthumously in 1854 is written in what meter? (3/4 or
triple)
10) Essay: Identify the song title, composer name, and inaugural year of the American
National Anthem. Discuss the circumstances that inspired the composer to write the text
and describe any specific music observations within the song. (“The Star-Spangled
Banner”, 1931, Francis Scott Key)
Quiz 4 (on week 5 for week 4 material):
1) What American folk song, with reference to a type of flower, was popular in the Civil
War? (“The Yellow Rose of Texas”)
2) What mournful love song, composed by Joseph Webster, was a favorite to be sung on
both sides during the Civil War because it reminded the soldiers of the women at home?
(“Lorena”)
3) What Civil War song was originally attributed to composer Dan Emmet and arranger W.
L. Hobbs in 1859? (“Dixie”)
4) What Civil War melody was used for “Love Me Tender” by Elvis Presley in 1956?
(“Aura Lea”)
5) The “Battle Hymn of the Republic” was an American patriotic song by which abolitionist
writer? (Julia Ward Howe)
6) Who composed the “rallying song”, “The Battle Cry of Freedom”? (George F. Root)
7) Who wrote the lyrics to “When Johnny Comes Marching Home” in 1863? (Patrick
Gilmore)
8) What traditional American folk song was used as a sea-shanty? (“Shenandoah”)
9) What song is about a traveler who falls in love with the daughter of a Native American
(Oneida) chief? (“Shenandoah”)
10) Essay: Identify the song title named after a farm crop. Describe in detail the
circumstances surrounding the creation of this song, who it was sung by, and why it was
sung. (Boiled peanuts were the primary accessible crop that inspired the song “Goober
Peas”)
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Quiz 5 (on week 6 for week 5 material):
1) What was the name for the type of back-and-forth singing that African Americans
involved in their songs? (call-and-response style singing)
2) Who compiled the first known published sacred music for a black congregation in 1801?
(Pastor Richard Allen)
3) Who were the Fisk Jubilee Singers? (African American a cappella group from Fisk
University)
4) What was the name of the published collection of annotated and transcribed songs from
1867? (Slave Songs of the United States)
5) “Nobody Knows the Trouble I’ve Had” was published in which year? (1867)
6) What is another name for the song, “Down to the River to Pray”? (“The Good Old Way”)
7) What song has text that refers to the Old Testament story of the Prophet Elijah’s ascent
into Heaven? (“Swing Low, Sweet Chariot”)
8) What type of religious songs are often based on Old Testament stories relating to the
slavery of African people in America? (Spirituals)
9) What spiritual song uses Old Testament lyrics which describe the release of the ancient
Jewish people from Egyptian slavery? (“Go Down Moses”)
10) Essay: Identify the song title related to water and walking. Describe the circumstances
surrounding the singing of this song, give the name of a particular person who primarily
sang it, and explain how this song was intended to be used. (“Wade in the Water” was
used by which abolitionist as a code song for slaves in the Underground Railroad? Harriet Tubman)
Quiz 6 (on week 7 for week 6 material):
1) What was the original title of the poem for “Home on the Range”? (My Western Home)
2) What is the name of the Western ballad about the cowboy who is dying? (Streets of
Laredo)
3) What was the name of the trail that was used for driving cattle, and where were the
starting and ending locations? (Chisholm, Texas, and Kansas)
4) What was the alternative title of “Auld Lang Syne” when published in Father Kemp’s
collection of Concert Tunes? (Song of the Old Folks)
5) What was the name of the mountain that possibly inspired the poem for “America the
Beautiful”? (Pike’s Peak)
6) What is the name of the official National March of the United States of America? (Stars
and Stripes Forever)
7) Where are the locations of the Red River Valley to which the song refers? (Manitoba,
Minnesota, North Dakota)
8) What is a Dogie? (a small or orphaned calf)
9) Which state has “Home on the Range” as its official state song? (Kansas)
10) Essay: Identify the nickname of John Philip Sousa, describe the primary features of his
musical output, and name two titles of his songs.
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Week 1
Colonists, American Revolution Music, William Billings
1. Materials:
a. Study Section (academic component) – Use the Week 1 PowerPoint presentation
b. Sing Section (performance component) - “I Am the Rose of Sharon”
• Recording: www.youtube.com/watch?v=Ks2tBWi228M
• Sheet Music: www.cpdl.org/wiki/images/1/13/I-am-the-rose-of-sharon-billings.pdf

2. Objectives:
a. Students will examine the origin and tradition of psalters and will determine how the use
of American psalter publications for public worship helped develop music literacy.
b. Students will identify and examine copies of original texts and songs relating to the class
material to explore historical music elements that are not present in modern arrangements.
c. Through listening to recordings in class, students will analyze and share observations of
music elements/concepts from songs used in the historical and societal contexts of early
American colonists, the American Revolutionary War, and Appalachian music. Students
will compile and save a list of these music elements, which include “fugue” and “fuging
tunes”, counterpoint, homophony, “fasola” solmization, harmony, melody, cadences,
“plain tunes”, psalm singing, tempo, time signature/meter, and form/structure.
d. Students will examine connections between early American history and early American
music, especially details about early song titles, messages conveyed within the texts, and
early American composers and the reasons behind creating their works.
e. Students will examine historical musical output by exploring songs produced around the
times of the colonists and the American Revolutionary War.
3. National Core Arts Standards Alignment:
a. Anchor Standard #4: Students will analyze and interpret artistic work[s] for performance
b. Anchor Standard #6: Students will convey meaning through performance of artistic work.
c. Anchor Standard #7: Students will perceive and analyze artistic work
d. Anchor Standard #9: Students will apply criteria to evaluate artistic work.
e. Anchor Standard #11: Students will relate artistic ideas and works with societal, cultural,
and historical context to deepen understanding.
4. Instruction Procedure:
a. Teacher will start the class by presenting the course outline slide in the week 1
PowerPoint and then discuss the topics and expectations for the eight weeks.
b. Teacher will recommend materials for the students to use during the unit study, such as
paper and a binder for notes and organizing sheet music. Remind students to purchase
copyrighted music for performance songs (links included in subsequent lesson plans).
c. Slides 5-6: Introduce background of the Pilgrims and the music traditions they brought
with them to colonial America, especially the use of “psalters” (book of psalms for
singing). Explain how early editions of the “Bay Psalm Book” were text-only.
d. Slide 7, “1698”: Open the psalter PDF “Bay Psalm Book” to show the layout and invite
dialogue for student observations. Point out the inclusion of music notation and be sure to
explain that this is a modern engraving rather than a facsimile with non-modern notational
elements. Play the embedded YouTube video of the “Low Dutch Tune”.
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e. Slide 8, “1721”: Clarify difference between Old Hundredth and 100 Psalm Tune New;
“New” is likely the first published American song/hymn, was included in An Introduction
to the Singing of Psalm-Tunes (considered “First American Music Textbook”).
f. Slide 9, “1759”: Emphasize importance that this is the earliest surviving American secular
song, and it was written by the first American-born composer. Play imbedded YouTube
video (note that original was for voice and harpsichord).
g. Slide 10, “1768”: Play imbedded video of “The Liberty Song” after discussing the
circumstances leading up to this protest ballad and the American Revolution. Also discuss
messages conveyed in the text (e.g.: first appearance of ‘united we stand, divided we fall’)
h. Slide 12, “1770’s”: Give a little extra time and historical context because this song will
likely be familiar and more interesting to students. Play imbedded videos (song and story).
i. Slide 13, “1770’s”: Play the embedded songs, emphasizing the Irish song roots and how
the text relates to soldiers in the American Revolutionary War.
j. Slide 14, “1780’s”: Show imbedded videos of origins of Appalachian music and
Wayfaring Stranger; answer questions and invite student discussion. Pending interest/time
during class, teacher can play more samples of music from around the time of the
Revolution and recordings of Wayfaring Stranger from popular modern-day composers.
k. Slides 15-17: Introduce the biographical material of William Billings. Show PDF of the
“New England Psalm-Singer”, and then on slide 17 “1778” show PDF of “The Singing
Master’s Assistant”. Have students share observations while comparing the texts. Discuss
the anthem “Chester”, the first American patriotic war song and play the imbedded song.
l. Slide 18, “1794”: Next show PDF of “Continental Harmony” for another visual analysis
of Billings’ works. Before playing imbedded recording of “Creation”, be sure to describe
and discuss the music concepts of “fugue” and “fuging tunes”, counterpoint, and
homophony. This slide concludes the “study” section of the weekly class.
m. Slide 20: Discuss student presentations for Week 7. Students will choose or be assigned
topics for individual presentations relating to historical contexts, music concepts and
elements, and repertoire from the unit study. Topics will vary by how many students are in
the class and if any students request to choose their topic (must be approved by teacher
and students must give teacher their choices by Week 6). List also on Week 7 lesson plan.
n. Slide 21, “1778”: This slide begins the performance (“sing”) section of the class. Teacher
will show students the PDF of the music in the “The Singing Master’s Assistant” by
Billings and will explain the origin of the poetry/text (from scripture), alternating vocal
textures, and tempo changes reflecting the text. Teacher will lead a group rehearsal to help
students learn their voice parts and notes and address other details such as breath marks.
5. Assessment:
a. Students will listen to several music examples during the class relating to the academic
material, and they will subsequently offer their observations and dialogue to show
comprehension of the musical elements presented by the teacher.
b. Students will discuss the historical context and reasons for the compilation of psalters, the
composing of patriotic anthems, and fighting in a revolution.
c. Students must each create their own list during class that comprises the music terms from
the class instruction, including song elements, songs titles, psalter names, and composer
names. Students will briefly show teacher this list at end of each class to give evidence of
creating a document that will help with their preparation for the quizzes each week.
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Week 2 Lesson Plan
Shape-note singing, Shaker Music, Aaron Copland
1. Materials:
a. Study Section (academic component) – Use the Week 2 PowerPoint presentation
b. Sing Section (performance component) – “Simple Gifts”

• Recording: www.youtube.com/watch?time_continue=2&v=9fFIaTiNkzU&feature=emb_logo

• Music: www.kevinsiegfried.com/order-info; www.cpdl.org/wiki/images/7/74/Simple_Gifts_SSATB.pdf
3. Objectives:
a. Students will learn about “Tunesmith” composers and explore the various songs published
in the “tunebooks” including shape-note hymnody.
b. Students will interpret, analyze, and apply shape-note singing combined with “fasola”.
c. Students will identify and examine copies of original texts and songs relating to the class
material to explore historical music elements that are not present in modern arrangements.
d. Through listening to song recordings in class, students will analyze and share observations
of music elements and concepts from songs used within the historical and societal
contexts of early American composers, shape-note tunebooks, the Shaker society and
music, and from Aaron Copland’s use of Shaker melodies. These music elements that
students will observe and analyze include “fasola” solmization, homophony, harmony,
melody, part-writing, hymnody, shape-notes, a capella, tempo, meter, and form.
e. Students will explore connections between early American history and early American
music, especially details about early song titles and early American composers and the
reasons behind creating their works.
f. Students will explore and interpret historical songs to enhance their knowledge of musical
output produced by Tunesmiths and the Shakers during the Shaker era, the pre-Civil War
era, and c.1950’s when Copland composed songs quoting Shaker music.
g. Students will identify and distinguish the presence of Shaker melodies in Copland music.
h. Students will explore and learn the song Simple Gifts during the class, and they will refine
their musical ability to proficiently perform the song at the end of the unit study.
4. National Core Arts Standards Alignment:
a. Anchor Standard #4: Students will analyze and interpret artistic work[s] for performance
b. Anchor Standard #6: Students will convey meaning through performance of artistic work.
c. Anchor Standard #7: Students will perceive and analyze artistic work
d. Anchor Standard #9: Students will apply criteria to evaluate artistic work.
e. Anchor Standard #11: Students will relate artistic ideas and works with societal, cultural,
and historical context to deepen understanding.
3. Instruction Procedure:
a. Week 2 PowerPoint: Begin the class by showing Quiz 1 questions (for week 1 material).
b. After students have completed and submitted their quiz, move to slide 3 to start
explaining/discussing the material that will start on the subsequent slides.
c. Slide 5: Introduce material and invite dialogue about shape-note singing (what it is, what
are the symbols, what are the syllables, how was it used and what was the historical
context). Play imbedded videos for more info/demonstrations. Have the students attempt
the Yankee Doodle example on the slide with application of the syllables with the melody.
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d. Slide 6: Introduce the first “tunebook” (Kentucky Harmony). Discuss and invite dialogue
about “tunebooks” (publications containing collections of shape-note songs/hymns).
e. Slide 7: Discuss tunebook “The Southern Harmony”. Introduce Amazing Grace and how
it was sung and published with shape notes. Play the imbedded video of Amazing Grace.
f. Slide 8: Discuss tunebook “The Sacred Harp” Play the imbedded song for “Come Thou
Fount of Ev’ry Blessing” and encourage students to participate by singing along.
i. Slide 9: Introduce material about the Shakers (who were they, their lifestyle, their musical
style, historical context). Play imbedded video of Shaker dancing and music.
j. Slide 10: Briefly introduce Simple Gifts (this song will be covered in detail later) and play
imbedded videos of traditional style singing. Invite student observations of the song.
k. Slide 11: Introduce and discuss Aaron Copland (who he was, what was his musical style
and the historical context of his music, the American stylistic sounds in his songs).
g. Slide 12: Introduce Appalachian Spring and the circumstances surrounding this
composition. Play both imbedded recordings, so students can hear the Simple Gifts excerpt
from this ballet and see the orchestral score in the video.
h. Slide 13: Explore Copland’s Old American Songs collection and the inclusion of his nonorchestral and modernized arrangement of Simple Gifts. Play the imbedded video
recording. This slide concludes the academic (“study”) section of the class.
i. Slide 15: This slide begins the performance component of the class, the “sing” section,
and is the second half of the weekly class. Teacher will show students the PDF of the
Simple Gifts sheet music. Be sure to have the students discuss the message that the text
conveys in relation to the Shaker religion. Play the imbedded recordings and allow
students to discuss additional music observations before learning how to sing the song.
a. Work with the students to learn, develop, and refine their artistic techniques and musical
interpretation of Simple Gifts. Assist with learning notes for all voice parts after sightreading through the song and give specific advice for student practice during the week.
After this, sing through Rose of Sharon at least 1-2 times to check student progress.
4. Assessment:
a. Students will listen to several music examples during the class relating to the academic
material, and they will offer their observations and dialogue to show comprehension of the
musical elements presented by the teacher.
b. Students will demonstrate an understanding of shape-note singing by singing the Yankee
Doodle example on slide 5 and applying the shape-note syllables with the melody.
c. Students will briefly show the teacher their weekly terminology list (see Week 1 Lesson
Plan for details) at the end of class to give evidence of creating a document that will help
with their preparation for the quiz in the following week.
d. Students will complete Quiz 1 at the beginning of the Week 2 class to evaluate student
observations and comprehension of the Week 1 class material.
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Week 3 Lesson Plan
Early 1800’s Popular Music and Stephen Foster
1. Materials:
a. Study Section (academic component) – Use the Week 3 PowerPoint presentation
b. Sing Section (performance component) – “Star Spangled Banner”

• Recording: www.youtube.com/watch?v=epKFWhmWuuQ
• Sheet Music: www.starspangledmusic.org/wp-content/uploads/2014/04/StarSpangledBannerSATBArrRossDuffin2012.pdf

2. Objectives:
a. Students will explore popularity of secular songs during the early 1800’s.
b. Students will interpret, analyze, and label the musical form for parlor songs.
c. Students will identify and examine copies of original texts and songs relating to the class
material to explore historical music elements that are not present in modern arrangements.
d. Through listening to song recordings in class, students will analyze and share observations
of music elements and concepts from songs used within historical and societal contexts of
popular American composers, parlor songs, Minstrel songs, patriotic songs, and Aaron
Copland and his use of earlier melodies from American music in his own songs. These
music elements that students will observe and analyze include harmony, melody, tempo,
meter, dissonance, diatonic, pentatonic, phrasing, arpeggiation, and strophic form.
e. Students will explore connections between 1800’s American history and 1800’s American
music, especially relating to the reasons behind 1800’s American composers’ works.
f. Students will enhance their knowledge of musical output produced around the early
1800’s and they will see the inclusion of 1800’s American music through reexamining
Aaron Copland’s c.1950’s Old American Songs collection.
g. Students will examine music/texts from Stephen Foster, Charles Horn, Thomas Haynes
Bayly, Samuel Francis Smith, Francis Scott Key, and reexamine music by Aaron Copland.
h. Students will explore and learn the Star-Spangled Banner during the class, and they will
refine their musical ability to proficiently perform the song at the end of the unit study.
3. National Core Arts Standards Alignment:
a. Anchor Standard #4: Students will analyze and interpret artistic work for performance
b. Anchor Standard #5: Develop and refine artistic techniques and work for performing.
c. Anchor Standard #6: Students will convey meaning through performance of artistic work.
d. Anchor Standard #7: Students will perceive and analyze artistic work
e. Anchor Standard #9: Students will apply criteria to evaluate artistic work.
f. Anchor Standard #11: Students will relate artistic ideas and works with societal, cultural,
and historical context to deepen understanding.
4. Instruction Procedure:
a. Week 3 PowerPoint: Show Quiz 2 questions. Move to slide 5 when quiz is finished.
b. Slide 5: Introduce material and invite dialogue about My Country Tis of Thee, the
poem/text and the inspiration, and the connection to England (God Save the Queen). Have
the students attempt to sing in four parts with the audio recording (click on link to song).
c. Slide 6: Give introduction about the genre of “parlor songs” (genre of popular American
music created primarily for music-making in the home). Invite dialogue about the reasons
for the popularity of parlor songs and encourage students to observe and analyze the form
of these songs in the subsequent slides. Play imbedded recording of “Long Long Ago”
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d. Slide 7: Continue exploration of parlor music and discuss Copland’s inclusion of popular
melodies in modern songs. Mention that there have been other composers in music history
who borrowed/quoted melodies in their music and ask students if they can give an
example. Play video of “Long Time Ago” and invite student observations of the music.
e. Slide 8: Introduce biographical material about Stephen Foster (who he was, musical style
and output, historical context during creation of parlor and Minstrel songs). Lead
discussion with students about inappropriate racial connotations and disrespectful
mockery within Foster’s lyrics (singer in blackface during Minstrel shows) and consider
showing the optional video. Discuss all material/themes with the parents prior to the class.
f. Slide 9: Invite student observations of Stephen Foster’s “Oh! Susanna” (Foster’s first song
and one of his most popular). Play imbedded video.
g. Slide 10: Continue the survey of Minstrel songs. Play video of “Camptown Races”.
h. Slide 11: Invite student observations of music elements and lyrics for “Old Folks at
Home” (also known by other title - first line of the text) and play imbedded video. Discuss
use as Florida state song.
i. Slide 12: Introduce “Old Kentucky Home” (play recording and show PDF of music) and
discuss the influences (“Uncle Tom’s Cabin”, Harriet Beecher Stowe, the abolitionist
movement, and its primary supporters at the time). Discuss use as Kentucky state song.
j. Slide 13: Continue Foster parlor song conversation and discuss the inspiration behind the
text for “Jeanie with the Light Brown Hair”. Play the imbedded video recording.
k. Slide 14: Invite observations about the text and any musical concepts, including the
form/structure, arpeggiation in the accompaniment, and triple 3/4 meter (waltz). This slide
concludes the academic (“study”) section of the weekly class.
l. Slide 17-18: Begin performance (“sing”) component of the class. Discuss the historical
context and inspiration behind the text of “Star Spangled Banner” and Francis Scott Key’s
creation. Invite students to discuss the message conveyed in the text from 1814 – selected
as official anthem in 1931. Play videos, show additional verses of text and differences in
original melody, and invite other student observations before learning the song.
m. Work with the students to learn, develop, and refine their artistic techniques and musical
interpretation of Star-Spangled Banner. Assist with learning notes for all voice parts after
sight-reading through the song and give specific markings for student practice during the
week. After this, teacher will lead students through singing Simple Gifts at least 1-2 times
to check student progress from home practice and correct any inaccuracies in voice parts.
5. Assessment:
a. Students will listen to music examples during class relating to the academic material and
offer observations to show comprehension of musical elements presented by teacher.
b. Students will analyze and discuss the historical circumstances that led to the creation of
parlor songs, minstrel songs, and patriotic songs studied during the Week 3 class.
c. Students will complete Quiz 2 at the beginning of the Week 3 class to evaluate student
observations and comprehension of the Week 2 class material.
e. Students will briefly show the teacher their weekly terminology list (see Week 1 Lesson
Plan for details) at the end of class to give evidence of creating a document that will help
with their preparation for the quiz in the following week.
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Week 4 Lesson Plan
Civil War Era Music
1. Materials:
a. Study Section (academic component) – Use the Week 4 PowerPoint presentation
b. Sing Section (performance component) – “Shenandoah”

• Recording: www.youtube.com/watch?v=mu0nb2xeoKs
• Sheet Music: https://www.sheetmusicplus.com/title/shenandoah-digital-sheet-music/20213116

2. Objectives:
a. Students will explore and examine Civil War era music from the mid-1800’s.
b. Students will interpret, analyze, and identify the musical form for the class songs.
c. Students will examine and identify copies of original texts and songs relating to the class
material to explore historical music elements that are not present in modern arrangements.
d. Through listening to song recordings in class, students will analyze and share observations
of music elements and concepts from songs used within the historical and societal
contexts of Civil War era songs, abolitionism, ballad songs, patriotic songs, sea-shanty
songs, and American folk songs. These music elements that students will observe and
analyze include harmony, melody, tempo, meter, and form/structure.
e. Students will explore connections between mid-1800’s American history and American
music, especially details about song titles and composers’ inspiration for these works.
f. Students will examine and identify music and texts from Patrick Gilmore, George Root,
Julia Ward Howe, George Poulton, W. W. Fosdick, Dan Emmet, W. L. Hobbs, Joseph
Webster, Rev. Henry Webster, to increase their knowledge of American composers.
g. Students will explore and learn Shenandoah during the class, and they will refine their
musical ability to proficiently perform the song at the end of the unit study.
3. National Core Arts Standards Alignment:
a. Anchor Standard #4: Students will analyze and interpret artistic work for performance
b. Anchor Standard #5: Develop and refine artistic techniques and work for performing.
c. Anchor Standard #6: Students will convey meaning through performance of artistic work.
d. Anchor Standard #7: Students will perceive and analyze artistic work
e. Anchor Standard #9: Students will apply criteria to evaluate artistic work.
f. Anchor Standard #11: Students will relate artistic ideas and works with societal, cultural,
and historical context to deepen understanding.
4. Instruction Procedure:
a. Week 4 PowerPoint: Begin the class by showing Quiz 3 questions (for week 3 material).
b. After students have completed and submitted their quiz, move to slide 5 to start
explaining/discussing the material that will start on the subsequent slides.
c. Slide 5: Introduce material and invite student observations about the historical context and
the circumstances leading to the Civil War.
d. Slide 6: Lead a discussion and invite observations about the countries of origin from
which American “folk songs” are derived and the reasons for the increased popularity of
folk songs and parlor songs during the Civil War (and how the songs were related to
soldiers and the people who stayed at home). Encourage students to observe and analyze
the form of these songs in the subsequent slides. Play imbedded recordings of “Yellow
Rose of Texas”, both the original parlor song arrangement and in the style of Civil War
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soldiers playing/singing – first discuss the message in the lyrics (and mention the
offensive/inappropriate text - “darky” vs. using the alternate text “soldier”).
Slide 7: Continue discussion of folk songs and their popularity in relation to the Civil War
especially with the messages conveyed in the text and the style of the music.
Slide 8: Introduce the story behind “Dixie” and invite the students to have a dialogue and
share observations about the differences between the Union and Confederacy
arrangements/lyrics. Also discuss the historical context surrounding the original use of
this song compared to using the song in modern times. Play the imbedded videos.
Slide 9: Continue discussion about American Civil War Songs. Invite observations about
the text and the musical structure. Play imbedded video of “Aura Lea”.
Slides 10-11: Discuss the use of patriotic ballads that were uplifting and inspirational with
a religious message. Also examine for who or where these songs were most popular.
Invite students to sing in parts while playing the imbedded videos for “Battle Hymn of the
Republic” and “Battle Cry of Freedom”.
Slide 12: Discuss the possible origin of “When Johnny Comes Marching Home” and the
message conveyed in the text. Invite observations about song elements (minor key, not
typical ABA verse refrain structure but rather a succession of statements by a solo voice
with responses by a chorus). Play imbedded recording while showing original music.
Slide 13: Discuss the reasons behind composing “Goober Peas” and why the soldiers sang
it. Invite dialogue about the historical context and how the war caused food shortages.
This slide concludes the academic (“study”) section of the weekly class
Slide 16: This slide begins the performance “sing” component of the class. Discuss the
historical context surrounding the creation of the text and music for “Oh Shenandoah”.
Invite the students to have a dialogue about the story conveyed in the text and the possible
sea-shanty origin. Play the imbedded video and allow students to discuss any other
observations before moving on to learn how to sing the song.
Work with students to learn, develop, and refine their artistic techniques and musical
interpretation of Oh Shenandoah by helping them learn the notes for all voice parts and
create a vocal balance in the ensemble. Lead students through sight-reading the song and
give markings for practice during the week. After this, sing through Star-Spangled Banner
1-2 times to check student progress and correct any inaccuracies in voice parts.

5. Assessment:
a. Students will listen to several music examples during the class relating to the academic
material, and they will offer their observations and dialogue to show comprehension of the
musical elements presented by the teacher.
b. Students will analyze and discuss the historical circumstances that led to the creation of
Civil War era songs and offer interpretations about the popularity of patriotic and folk
songs from this era.
c. Students will briefly show the teacher their weekly terminology list (see Week 1 Lesson
Plan for details) at the end of class to give evidence of creating a document that will help
with their preparation for the quiz in the following week.
d. Students will complete Quiz 3 at the beginning of the Week 4 class to evaluate student
observations and comprehension of the Week 3 class material.
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Week 5 Lesson Plan
African American Music – Spirituals & Hymns
1. Materials:
a. Study Section (academic component) – Use the Week 5 PowerPoint presentation
b. Sing Section (performance component) – “Go Down Moses”

• Recording: www.youtube.com/watch?v=h1-wp6tukDA
• Sheet Music: https://www.sheetmusicplus.com/title/go-down-moses-digital-sheet-music/20345721

2. Objectives:
a. Students will examine and share observations of the first published works and increase in
popularity of African American hymns and spirituals in America during the 1800’s.
b. Students will interpret, analyze, and identify the musical form for the class songs.
c. Students will examine and identify copies of original texts and songs relating to the class
material to explore historical music elements that are not present in modern arrangements.
d. Through listening to song recordings in class, students will analyze and share observations
of music elements and concepts from songs used within the historical and societal
contexts of popular African American hymns and spirituals, the Underground Railroad,
and the abolitionist movement. The music elements and concepts that students will
observe, analyze, and identify include harmony, melody, form/structure, polyrhythms, oral
tradition, call-and-response, camp meeting songs, code songs, and improvisation.
e. Students will share observations about connections between 1800’s American history and
African American music, especially reasons for the creation and use of this music.
f. Students will examine and identify music and texts conserved through oral tradition and
song collections by Pastor Richard Allen, Slave Songs of the United States, the Fisk
Jubilee Singers, and Harriet Tubman.
g. Students will explore and learn Go Down Moses during the class, and they will begin to
refine their musical ability to proficiently perform the song at the end of the unit study.
3. National Core Arts Standards Alignment:
a. Anchor Standard #4: Students will analyze and interpret artistic work for performance
b. Anchor Standard #5: Develop and refine artistic techniques and work for performing.
c. Anchor Standard #6: Students will convey meaning through performance of artistic work.
d. Anchor Standard #7: Students will perceive and analyze artistic work
e. Anchor Standard #9: Students will apply criteria to evaluate artistic work.
f. Anchor Standard #11: Students will relate artistic ideas and works with societal, cultural,
and historical context to deepen understanding.
4. Instruction Procedure:
a. Week 5 PowerPoint: Begin the class by showing Quiz 4 questions (for week 4 material).
b. After students have completed and submitted their quiz, move to slide 5 to start
explaining/discussing the material that will start on the subsequent slides.
c. Slide 5: Introduce material and invite dialogue about African American hymns and
spirituals to set the stage for historical context. Encourage students to identify Old
Testament stories relating to the slavery of African Americans and discuss the
historical/political events leading up to the abolition of slavery and how that would have
impacted the popularity of African American music. Discuss the devices used for African
American hymns and spirituals, including drums, stringed instruments, polyrhythms, calland-response style singing, and improvised singing.
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d. Slide 6: Introduce biographical material of Pastor Richard Allen. Invite students to discuss
the impact of the first published sacred music intended for an African American
congregation (hymn collections Allen had published for his church; shaped from tradition,
contributed to American hymnody, helped grow African American Christianity). Click on
the link to show students the collection.
e. Slide 7: Introduce the story behind the historical beginning of the Fisk Jubilee Singers by
showing the imbedded video. Invite the students to share observations and analysis about
how this ensemble impacted the acceptance and popularity of African American music.
f. Slide 8: Open the PDF link for students to view Slave Songs of the United States in its
digital copy of the original edition. Invite students to examine and identify the contents,
offer observations about the purpose behind compiling this collection, and discuss the use
of oral tradition in music. Play video of first song in collection. Play documentary if time.
g. Slides 9-10: Discuss historical context of Slave Songs of the United States collection and
have students find “Nobody Knows the Trouble I’ve Had” and “Down to the River to
Pray” (recordings of modern arrangements are included, with non-traditional elements).
Play the videos and encourage students to share observations about these songs, including
the form/structure and the messages being conveyed in the texts.
h. Slide 11: Introduce the story behind “Wading in the Water” (Fisk Jubilee Singers on
recording, authentic version). Invite students to have a dialogue about the message
conveyed in the text (diagram on slide) of this “code song”, how the song was used in the
Underground Railroad, who may have used this song.
i. Slide 12: Discuss oral tradition and spirituals relating to “Swing Low Sweet Chariot” and
play the imbedded video by the Fisk Jubilee Singers. Allow the students to demonstrate
their comprehension of this call-and-response style song by singing this in class and
identifying the form/structure. Invite the students to share observations about the message
conveyed in the text. This slide concludes the academic (“study”) section of the class.
j. Slide 15: Invite students to discuss the message conveyed in the text for “Go Down
Moses” and the reason behind the creation of the song. Play imbedded videos (Fisk
Jubilee vs. modern arrangement/elements) and allow students to share observations.
k. Help students learn, develop, and refine their artistic techniques of Go Down Moses by
helping them learn the notes for all voice parts and focus on creating a vocal balance in
the ensemble. Lead students through sight-reading the song and give any advice for
practice during the week. Sing Oh Shenandoah to check student progress.
5. Assessment:
a. Students will listen to music examples during class relating to the academic material and
will offer their observations and dialogue to show comprehension of the musical elements.
b. Students will discuss and offer interpretations of the historical circumstances that led to
the creation, acceptance, and popularity of African American hymns and spirituals.
c. Students will briefly show the teacher their weekly terminology list (see Week 1 Lesson
Plan for details) at the end of class to give evidence of creating a document that will help
with their preparation for the quiz in the following week.
d. Students will complete Quiz 4 at the beginning of the Week 5 class to evaluate student
observations and comprehension of the Week 4 class material.
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Week 6 Lesson Plan
Late 1800’s Popular Music, Cowboy Ballads, Turn of the Century Songs
1. Materials:
a. Study Section (academic component) – Use the Week 6 PowerPoint presentation
b. Sing Section (performance component) – “Home on the Range”

• Recording: www.youtube.com/watch?v=LvOjuxv-wi8
• Sheet Music: https://www.sheetmusicplus.com/title/home-on-the-range-sheet-music/520237

2. Objectives:
a. Students will examine and identify popular Cowboy ballads, folk songs, and patriotic
songs that were composed from the late 1800’s and early 1900’s in America.
b. Students will interpret, analyze, and identify the musical form for the class songs.
c. Students will identify and examine copies of original texts and songs relating to the class
material to explore historical music elements that are not present in modern arrangements.
d. Through listening to song recordings in class, students will analyze and share observations
of music elements and concepts from songs used within the historical and societal
contexts of American cowboy/Western ballads, American folk songs, Tin Pan Alley
songs, and other popular American songs from the late 1800’s to early 1900’s. The music
elements that students will observe, analyze, and identify include harmony, melody,
tempo, meter, form/structure, and marches.
e. Students will explore connections between American history and American music from
the late 1800’s to early 1900’s, especially reasons for the creation and use of this music.
e. Students will examine and identify music and texts from Robert Kemp, Percy Montrose,
Katharine Bates, Samuel Ward, Jack Norworth, Albert Von Tilzer, John Lomax, Brewster
Higley, Daniel Kelley, and Cowboy Songs and Other Frontier Ballads.
f. Students will explore and learn the Home on the Range during the class, and they will
refine their musical ability to proficiently perform the song at the end of the unit study.
3. National Core Arts Standards Alignment:
a. Anchor Standard #4: Students will analyze and interpret artistic work for performance
b. Anchor Standard #5: Develop and refine artistic techniques and work for performing.
c. Anchor Standard #6: Students will convey meaning through performance of artistic work.
d. Anchor Standard #7: Students will perceive and analyze artistic work
e. Anchor Standard #9: Students will apply criteria to evaluate artistic work.
f. Anchor Standard #11: Students will relate artistic ideas and works with societal, cultural,
and historical context to deepen understanding.
4. Instruction Procedure:
a. Week 6 PowerPoint: Begin the class by showing Quiz 5 questions (for week 5 material).
b. After students have completed and submitted their quiz, move to slide 5 to start
explaining/discussing the material that will start on the subsequent slides.
c. Slide 5: Introduce material and invite dialogue about “Auld Lang Syne”, the Scottish
connection to the poem/text, and the inspiration and intention for the song. Ask the
students to sing along with the imbedded video recording while viewing the sheet music.
d. Slide 6: Introduce the genre of American “Cowboy ballads” or Western songs and invite
dialogue about the historical context and inspiration for these songs (cowboys on cattle
drives). Encourage students to identify the structure of these songs (strophic) and share
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other observations of music elements that reflect features of Cowboy Ballads (instruments
used, singing style, story in lyrics). Play recording of “Red River Valley”.
e. Slide 7: Continue examination of American “Cowboy ballads” or Western songs. Ask the
students to identify the form/structure and give observations about any other music
elements in the song. Play the video of “Oh My Darling, Clementine”.
f. Slide 8: Introduce biographical material about John Lomax. Show link to his published
compilation of Cowboy Ballads and play documentary video about his life.
g. Slides 9-10: Examine Cowboy/Western folk songs within Lomax’s Cowboy Songs and
Other Frontier Ballads collection. Invite students to discuss historical context/inspiration
for “Old Chisolm Trail” and “Git Along Little Dogies”. Play videos and ask students to
share observations of song structure, meter (6/8 vs 3/4), and other musical elements.
h. Slide 11: Play the recording of “Streets of Laredo”. Ask students to share observations of
the song structure, triple meter, and other musical elements, and the historical context of
and inspiration behind this Cowboy/Western ballad that was also included in Cowboy
Songs and Other Frontier Ballads. Ask students to discuss the story portrayed in the text.
i. Slide 12: Introduce biographical material and invite dialogue about John Philip Sousa
(who he was, his primary musical genre and output and patriotic connection, the historical
context in which he created his songs). Play the video recording of “Stars and Stripes
Forever” and ask students to analyze and identify musical elements they hear in the song.
j. Slide 13: Show the music and ask students to observe and analyze the text, the structure,
and other elements in “American the Beautiful”. Invite dialogue about the historical
context and inspiration for this patriotic song and then discuss the composer’s intention.
k. Slide 14: Introduce the concept of Tin Pan Alley music (NYC music publishers and
songwriters). Invite students to share observations about the inspiration for creating the
song and the historical context relating to the popularity of this music genre and this
specific song (date to baseball game, used in Vaudeville, unity in rooting for home team).
l. Slide 17: This slide begins the performance “sing” component of the class. Discuss the
historical context and inspiration behind the text for “Home on the Range”. Play videos
and ask students to discuss other song or context observations before learning the song.
m. Help students to learn, develop, and refine their artistic techniques and musical
interpretation of Home on the Range by guiding them to learn the notes for all voice parts
and focus on creating a vocal balance in the ensemble. Lead students through sightreading the song and give advice and markings for practice during the week. After this,
sing through Go Down Moses 1-2 times to check student progress and fix inaccuracies.
5. Assessment:
a. Students will listen to several music examples during the class relating to the academic
material, and they will share observations to show knowledge of the musical elements.
b. Students will discuss and share observations of the historical circumstances that led to the
creation and popularity of cowboy/Western songs and American folk and popular songs.
c. Students will briefly show the teacher their weekly terminology list at end of class to show
evidence of creating a document to help with preparation for the quiz in following week.
d. Students will complete Quiz 5 at the beginning of the Week 6 class to evaluate student
observations and comprehension of the Week 5 class material.
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Week 7 Lesson Plan
Student Presentations and Dress Rehearsal
1. Materials:
• Use the Week 7 PowerPoint presentation
• Study Section (academic component) – Quiz and Student Presentations
• Sing Section (performance component) – Dress Rehearsal
2. Objectives:
a. Students will execute individual prepared presentations relating to historical contexts,
music concepts and music elements, and repertoire from the unit study material.
b. Students will rehearse and sing together six programmed musical works related to the unit
study material of American music spanning the 1700’s, 1800’s, and early 1900’s.
c. Through developing and refining, students will sing the repertoire with expressive qualities
and precision to accurately represent the intention and concepts of the songs.
3. National Core Arts Standards Alignment:
a. Anchor Standard #1: Generate and conceptualize artistic ideas and work.
b. Anchor Standard #2: Organize and develop artistic ideas and work.
c. Anchor Standard #3: Refine and complete artistic work
d. Anchor Standard #4: Students will analyze and interpret artistic work for performance
e. Anchor Standard #5: Develop and refine artistic techniques and work for performing.
f. Anchor Standard #6: Students will convey meaning through performance of artistic work.
g. Anchor Standard #10: Synthesize and relate knowledge and personal experiences to make
art.
4. Instruction Procedure:
a. Week 7 PowerPoint: Begin the class by showing Quiz 6 questions (for week 6 material).
b. After students have completed and submitted their quiz, move to slide 5 to start student
presentations. The topics being presented will have been chosen or assigned during the
Week 1 class, and students have been preparing these during the unit study. Possible
topics could include: (1) Tunebooks vs. Psalm Books; (2) Shaker music; (3) Patriotic
Songs of the 1700’s; (4) Patriotic Songs of the 1800’s; (5) Hidden Messages in African
American Spirituals; (6) Traditional Roots of American Folk Songs; (7) Exploration of
Early American music used for state songs; (8) Early American music inspired by
American geographical locations.
c. Slide 7: Teacher will begin dress rehearsal of the repertoire for the final performance.
d. Slides 8-13: Teacher will work with students to guide them through any remaining
uncertainties in their voice parts and help refine their artistic technique and musical
interpretations of each song programmed from the unit study for the final performance.
The primary focus for this rehearsal will be tempo, dynamics, rhythm, and pitch accuracy.
5. Assessment
a. Students will present their topic presentations individually during the class
b. Students will be present and fully participate in the dress rehearsal.
c. Students will accept and apply feedback for incorrect music elements and will refine
prior to the final in-person performance or the recording submissions.
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Week 8 Lesson Plan
Final Performance (in-person recital)
1. Materials:
• Use the Week 8 PowerPoint presentation
2. Objectives:
a. Students will convey meaning, interpretation, and artistic skills by singing together six
programmed musical works related to the unit study material of American music spanning
the 1700’s, 1800’s, and early 1900’s.
b. Students will sing the repertoire with expressive qualities and technical precision to
accurately represent the intention, historical context, and musical elements of the songs.
3. National Core Arts Standards Alignment:
h. Anchor Standard #1: Generate and conceptualize artistic ideas and work.
i. Anchor Standard #2: Organize and develop artistic ideas and work.
j. Anchor Standard #3: Refine and complete artistic work
k. Anchor Standard #4: Students will analyze and interpret artistic work for performance
l. Anchor Standard #5: Develop and refine artistic techniques and work for performing.
m. Anchor Standard #6: Students will convey meaning through performance of artistic work.
n. Anchor Standard #10: Synthesize and relate knowledge and personal experiences to make
art.
4. Instruction Procedure:
a. Teacher will give an introduction speech to discuss a brief overview of what the students
learned and achieved over the course of the unit study.
b. Teacher will introduce the students as they move to their positions to perform.
c. Teacher will give brief introductions before each of the songs prior to the students
singing together.
5. Assessment
a. Students will be present and perform together to fully participate in the final recital.
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Course Outline
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Colonists
American Revolution Music
William Billings
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African-American Music:
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Shape-note singing
Shaker Music
Aaron Copland

Week 6
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Turn of the Century Songs
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Early 1800’s Popular Music
Stephen Foster

Civil War Era Music

Week 7

Week 8

Student Presentations
&
Dress Rehearsal

Final
Performance

Week 1
Colonists
Revolutionary War
William Billings

STUDY
PART I

1620
• The Pilgrims land in Provincetown
and establish a colony in Plymouth,
Massachusetts. They bring English
and French-Dutch traditions
• Calvinists – music centered on
metrical psalm singing within worship
• Their songs are from The Book of
Psalms, a psalter (book of psalms) by
Henry Ainsworth (1612)

1640
• The first edition of The Bay Psalm Book
printed in Cambridge, Massachusetts
without music (indicates dominance
of religious music)
• This was the first book published in
British Colonial America
• Some tunes from 16th-century
psalters are still used today in many
hymnals (ex: “Old Hundredth”)
Bay Psalm Book, 1640 – PDF

Bay Psalm Book, 1713 - PDF

1698
• The ninth edition of The Bay Psalm Book
was the first edition to contain music for
singing the psalms (13 tunes in 2 voice
parts)
• Printed music encouraged congregations
to learn how to read music instead of
relying only on rote learning
Bay Psalm Book, 1698 – PDF (modern engraving)
“Low Dutch Tune” – Psalm 23

https://www.youtube.com/watch?v=B
S-8KgLKAcE&t=52s

1721
“100 Psalm Tune New”
•
•
•
•

Added after “Old Hundredth” from the Bay
Psalm Book; a new tune set to Psalm 100
Composed by Rev. John Tufts (1689-1750,
Massachusetts)
Believed to possibly be the first published
American song/hymn
Published in An Introduction to the Singing of PsalmTunes
a. 11 editions of Tufts’ tune collection, from 17211744
b. Considered to be the “First American Music
Textbook”
c. There were 37 tunes in three voice parts in his
collection – mixed information if 3rd or 5th ed.

•

Tufts is also credited for the “fasola” solmization
system (substituting syllables for notes), a
simplified version of solmization from Guido of
Arezzo *Note: this will be learned in Week 2

1759
“My Days Have Been So Wondrous Free”
•

First song written by an American-born
composer: Francis Hopkinson
a.
b.
c.

Would later serve as a delegate in
Philadelphia
A signer of the Declaration of
Independence
A designer of the first American flag

•

Poem by Thomas Parnell, an Irish clergyman

•

Art song, originally set for voice and harpsichord

•

America’s earliest surviving secular (not sacred)
composition
https://www.youtube.com/watch?
v=EtWgFU52uwM

1768
“The Liberty Song”
•

Pre-Revolutionary War protest ballad

•

Published in the Boston Gazette, in July 1768

•

Text by John Dickinson (1732–1808)

•

Set to a tune “Heart of Oak” by English
composer William Boyce (anthem of the
Royal Navy of the United Kingdom)

•

Dickinson’s sixth verse shows the first
appearance of the patriotic slogan, “united we
stand, divided we fall”

https://www.youtube.com/w
atch?v=OvLdawL3wHM

https://www.youtube.com
/watch?v=N0rMRjvUqBY

1775-1783
American Revolutionary War
• Started by representatives from thirteen
colonies in British America against Great
Britain
• Primary reasons for the Revolution:
a.

Parliament's taxation policies on the
American colonies

b.

Lack of representation from the
American colonies in England’s
government

c.

“Taxation without Representation”

1770’s
“Yankee Doodle”
• The exact origin, date, and composer of this song
isn’t entirely known (but there are many stories)
• It was heard during the French And Indian War
(1754-1763), and gained more popularity during
and after the American Revolution
• It began as a way for the British to mock
“Yankee” (colonial or New England) soldiers,
insinuating that they were lacking in masculinity
• After several Patriot victories, the rebels used the
song in defiance of the British and returned the
ridiculing
https://www.youtube
.com/watch?v=tIIuf
QKM2K0
Fife and Drum
Arrangement →

https://www.yout
ube.com/watch?v
=PxRiScOYqSU
Video about Song


1770’s
“Johnny Has Gone for a Soldier”
• Based on the Irish song “Siúil a Rún” dating
back to the Irish rebellion against England in the
late 1600’s
• Became popular during the American
Revolutionary War and again during the
American Civil War
• The song is about a woman who is grieving
because the man she loves has left to join the
military
https://www.youtube.com/
watch?v=B2D2iKDGvHU

https://www.youtube.com
/watch?v=4Odmp5Mx-io

1780’s
“Wayfaring Stranger”
• It is thought that this song joined the oral song
tradition of the southern Appalachians around
the time of the American Revolution or possibly
during the 1780s
• Seen published in hymn collections in the 19th
century
• Typical of many spiritual songs from the same
era, this song conveys the suffering of daily life
while hopeful for a happy life after death
History of Appalachian Music
https://www.youtube.com/watch?v=
ZCYq3S1Ubv0

Wayfaring Stranger
https://www.youtube.com/watch?v
=wrzW_bW0E-M

William Billings
(1746-1800)

•

The first and one of the most popular Yankee
Tunesmiths (Early American composer) of the
First New England School (1770-1810) in
America (school refers to who was composing,
not a location).

•

His musical style is mostly typical of the era, and
utilizes fuguing tunes, unconventional voice
leading, melodic writing in each voice part,
unexpected harmonies, and cadences with open
fifths.

•

Some of the other primary composers in the
“singing school” of “tunesmiths” were Supply
Belcher, Daniel Read, Oliver Holden, Justin
Morgan, Timothy Swan, Jacob French, Stephen
Jenks, Timothy Olmstead, and Jeremiah Ingalls.

“He who finds himself gifted with a tunable
voice, and yet neglects to cultivate it, not only
hides in the earth a talent of the highest
value, but robs himself of that peculiar
pleasure, of which they only are conscious
who exercise that faculty.”

1770
• New England Psalm-Singer by William
Billings; most prominent composer at the
time
a.

First published collection of music
entirely composed in North America

b.

First music book published in North
America with songs from only one
composer

c.

Most of Billings’ songs were “plain
tunes” – homophonic four-part
harmonies of his new melodies

d.

New England Psalm Singer Publication
(pg. 23 for contents)

1778
“Chester”
• A patriotic anthem by William Billings, sung
during the American Revolutionary War
• Found in his publication The Singing Master's
Assistant (pgs 80-81)
• First American patriotic war song composed by
a native-born American
• This was possibly the most popular song, or the
second most popular song, among the American
troops during the Revolutionary War (“Yankee
Doodle” was probably ranked first)
https://www.youtube.com/watch?v=t7S_07E-9CA

1794
• There were several other collections of
works by Billings, including The Continental
Harmony
a. This compilation showed a preference for
“fuging tunes” – opening section is
syllabic & homophonic, followed with a
passage of free imitation, & ending with a
return to homophonic voices

Continental Harmony (pgs 74-79)
Billings’ Creation

b. Many of his fuging tune settings include
parallel octaves & fifths, & open chords
without thirds (against the rules of normal
counterpoint)
c. Fugue: “short melody or phrase (subject)
is introduced in one part, successively
taken up by others, & developed by
interweaving the parts”

QUESTIONS?

Presentations
Teacher will assign topics today, to be presented during the Week 7 class.
If you want to choose or change your topic, let your teacher know no later than the
Week 6 class for approval.
Topics:
(1) Tunebooks vs. Psalm Books
(2) Shaker music
(3) Patriotic Songs of the 1700’s
(4) Patriotic Songs of the 1800’s
(5) Hidden Messages in African American Spirituals
(6) Traditional Roots of American Folk Songs
(7) Exploration of Early American music used for state songs
(8) Early American music inspired by American geographical locations

SONG
PART II

1778
“Rose of Sharon”
• Sacred choral anthem composed by William
Billings
• First published in The Singing Master's Assistant
(pgs. 103-108)
• Poetry from 2nd chapter of the Song of Solomon

• SATB parts; alternating between choral solos,
duets, and full four-voiced textures
• Sectionalized writing between parts
• Social style between parts: the sopranos make a
statement and the basses answer
https://www.youtube.com/w
atch?v=Ks2tBWi228M

Sheet Music for
Performing

a. “voice of my beloved” with “behold, he cometh,
leaping upon the mountain”
b. “my beloved spake” with “...and said unto me: Rise
up, my fair one and come away!”

• Changes in the tempo and time signature are used
to mirror small contrasts in the text
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Quiz for Week 1
1. What was the first book published in British Colonial America?
2. Which edition of The Bay Psalm Book was the first edition to contain music for singing the psalms?
3. Who composed “100 Psalm Tune New”, a new tune set to Psalm 100?
4.Who wrote the text for “The Liberty Song” in 1768?
5. What song was heard during both the French and Indian War and the Revolutionary War?
6. What song from the 1780’s conveys the suffering of daily life while hopeful for a happy life after death?
7. Who was the first and one of the most popular Yankee Tunesmiths of the First New England School in America?
8. What song was a patriotic anthem by William Billings in 1778 that was sung during the American Revolutionary War?
9. Which choral anthem from 1778 uses text from the Song of Solomon?
10. Essay: Define “fugue” or “fuging tune”. Give the song title and composer name we studied last week that
incorporates a fugue and describe how fugue is used in this song. Extra credit = Explain any other musical elements or
concepts that you observed in the song.

Week 2
Shape-note singing
Shaker Music
Aaron Copland

STUDY
PART I

What is Shape-Note Singing?
• Singing with syllables (solmization) for
simplifying the learning of scales & intervals – a
singer would associate the singing of a given
syllable with a particular scale degree.
• Credit for syllable singing is usually given to
Guido of Arezzo (11th century, six-syllable
structure = ut, re, mi, fa, sol, la)
• Shape-note syllables: fa, so, la, mi (4 syllables)
a. Major scale: fa, sol, la, fa, sol, la, mi, fa

• Each syllable has its own unique shape: triangle
(fa), round (sol), square (la), diamond (mi)
a. Fa = notes above ½ step, sol/la/mi = whole
steps

• Modern-day expanded system: do, re, mi, fa, so,
la, ti (7 syllables)

https://www.youtube.com/
watch?v=h54lrBiaRls

https://www.youtube.com/
watch?v=FyrUhdBHOg8

1816
Kentucky Harmony
• Shape-note tunebook
• Editor was Ananias Davisson (17801857)
• Considered the first and most
important shape-note collection
because it paved the way for future
compilations and editions in the
history of shape-note hymnody
• Additional Info about shape-note
collections and hymns

1835
The Southern Harmony
• Shape-note tunebook
• Editor was William Walker
• “Amazing Grace” is included in this collection
and in The Sacred Harp
a.

The original tune name was “New Britain”

b. Text/poem by John Newton written in 1779

c.

Typical harmonies for shape-note music:
open fifths, dissonant fourths above the bass,
parallel fifths and octaves

https://www.youtube.com/watch?v=pp-s_ahCZTw

1844
The Sacred Harp
• Shape-note tunebook
• Editors were B.F. White and E.J. King

• Settings are a cappella and move from 3
parts/voices to include 4 parts
• Included New England songs from singing-school
composers, spirituals, Southern revival meetings,
and new material from the editors
• Soprano and tenor parts were doubled by men and
women, respectively
• The songs incorporated dynamics and utilized
improvisatory ornamentation
https://www.youtube.com/
watch?v=b7CPIFJVvOg

Who Were the Shakers?
• A group of people that seceded from the Quakers
in the mid 1700’s and formed a new society to
create a model community in harmony with their
ideals
• They shared in religious rituals involving singing
and dancing, believing that these rituals would
remove the devil and improve their closeness with
God
• These rituals included dances, marches, whirling
dances or a “quick dance”, “laboring” songs, and
“gift” or “vision” songs; Shaker practice didn’t
include instruments (see imbedded video)

• They led lives of simplicity because they believed
simplicity to be a divine characteristic – this was
present in their architecture and furniture through
quality work without excessively decorative
additions (“Work Is Worship” – what they
produced in their work should mirror the divine)

https://www.youtube.com/
watch?v=Lhc9PK2tG5k

https://www.youtube.com/
watch?v=OYjwcKxCp84

1848
“Simple Gifts”
• Composed by Joseph Brackett (1797-1882)
• The message “ ‘tis the gift to be simple” reflects
the Shakers’ ideal of simplicity
• This joyful American folk song is a Shaker
dancing song

https://www.youtube.com/
watch?v=q0TkI3HGZhM

https://www.youtube.com/
watch?v=ccHfDX9GChc

Aaron Copland (1900-1990)
• One of America’s most famous composers

• From a Jewish immigrant family in Brooklyn
• His compositions combined modern music with
quintessential characteristics from historical
American music
a. Jazz elements in some of his works
b. Modernist techniques used included counterpoint,
dissonance, and juxtaposition
c. American nationalistic techniques used included
simplistic textures, diatonic melodies and
harmonies, and in some compositions he
borrowed/quoted traditional song melodies to help
the listener think of a particular location or a
person/people
https://www.youtube.com/
d. Examples: Mexican folk songs were quoted in El
watch?v=yLE-cp2LpfQ
Salon Mexico (orchestral suite) and cowboy songs
from the American frontier were quoted in Billy the
Kid and Rodeo (ballets)

1943
“Appalachian Spring”
• Copland was commissioned to compose this ballet
for Martha Graham (for which she would later
choreograph), and he arranged it as an orchestral
suite
• One of the primary melodies/themes used within
is quoted from Brackett’s Shaker song “Simple
Gifts”
• By using music that helped shaped the early history
of American music, combined with Copland’s
American stylistic writing, this orchestral suite is
considered an exemplary part of classic American
repertoire
https://www.youtube.c
om/watch?v=w5EkDe
0VHOs
Simple Gifts section →

https://www.youtu
be.com/watch?v=
Q3aUMKrCh8Q
Full Orchestral
Suite →

1950
“Simple Gifts” from Old American Songs
• Copland was commissioned in 1950 by
Benjamin Britten and Peter Pears to arrange a
set of American folk songs for Britten’s music
and art festival
• He ultimately composed two sets, for a total of
10 arrangements, of historical American music
•
•
•
•
•
•
•
•
•
•

At The River
The Boatmen's Dance
Ching-A-Ring Chaw
The Dodger
The Golden Willow Tree
I Bought Me A Cat
The Little Horses
Long Time Ago
Simple Gifts
Zion's Walls

https://www.youtube.com/
watch?v=7MLjNcpJ4_I

QUESTIONS?

SONG
PART II

1848
“Simple Gifts”
• Composed by Joseph Brackett (1797-1882)
• The message “ ‘tis the gift to be simple” reflects
the Shakers’ ideal of simplicity

• This joyful song is in the Shaker style of a
“quick dance”
• Simple Gifts Sheet Music (arr. Knapicius)
arr. Siegfried
• www.kevinsiegfried.
com/order-info
• https://www.youtu
be.com/watch?v=9
fFIaTiNkzU

Old American Songs (chorus)
arr. Brunner
• www.sheetmusicplus.com/
title/simple-gifts-sheetmusic/4079272
• https://www.youtube.com
/watch?v=c2qnyz1EZfs
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Quiz for Week 2
1. Who is credited for syllable singing from the 11th century?
2. Who was the editor of the shape-note tunebook in 1816, Kentucky Harmony?
3. Who was the editor of the shape-note tunebook in 1835, The Southern Harmony, that included “Amazing Grace”?
4. Who were the editors of the shape-note tunebook in 1844, The Sacred Harp?
5. Which joyful American folk song is a Shaker dancing song composed by Joseph Brackett in 1848?
6. What is the name of an American composer we studied who is known for combining modern music with quintessential
characteristics from historical American music?
7. What ballet did Aaron Copland compose for Martha Graham in 1943?
8. Britten and Pears commissioned Copland in 1950 to arrange what set of folk songs?

9. What is the modern-day shape-note system (seven syllables)? Extra credit: Draw the shapes that correspond with the syllables.
10. Essay: Identify and discuss shared attributes for two religious groups in the mid 1700’s.

Week 3
Early 1800’s Popular Music
Stephen Foster

STUDY
PART I

My country, 'tis of thee,
Sweet land of liberty,
Of thee I sing;
Land where my fathers died,
Land of the pilgrims' pride,
From ev'ry mountainside
Let freedom ring!

My native country, thee,
Land of the noble free,
Thy name I love;
I love thy rocks and rills,
Thy woods and templed hills;
My heart with rapture thrills,
Like that above.
Let music swell the breeze,
And ring from all the trees
Sweet freedom's song;
Let mortal tongues awake;
Let all that breathe partake;
Let rocks their silence break,
The sound prolong.
Our fathers' God to Thee,
Author of liberty,
To Thee we sing.
Long may our land be bright,
With freedom's holy light,
Protect us by Thy might,
Great God our King!

1832
“My Country ‘Tis of Thee”
• Also titled “America”
• American patriotic song
• Lyrics by Samuel Francis Smith in 1831,
published in 1832
• Melody is from the British national anthem “God
Save the Queen”
• Sheet Music
• Song recording from 1898

Tell me the tales that to me were so dear,
Long, long ago, long, long ago:
Sing me the songs I delighted to hear,
Long, long ago long ago:
Now you are gone my grief is remov'd,
Let me forget that so long you have
rov'd,
Let me believe that you love as you lov'd,
Long, long ago, long ago:
Do you remember the path where we
met,
Long long ago, long long ago.
Ah yes you told me you ne'er would
forget,
Long long ago, long ago.
Then to all others my smile you prefer'd,
Love when you spoke gave a charm to
each word,
Still my heart treasures the praises I
heard,
Long long ago, long ago.
Thought by your kindness my fond
hopes were rais'd,
Long long ago, long long ago,
You by more eloquent lips have been
prais'd,
Long long ago, long ago,
But by long absence your truth has been
tried,
Still to your accents I listen with pride,
Blest as I was when I sat by your side,
Long long ago, long ago.

1833
“Long Long Ago”
• Parlor song (popular songs for making music at
home)
• Composed by Thomas Haynes Bayly

• Published posthumously
• Later became one of the most popular songs in
America
• “Don’t Sit Under the Apple Tree” song from WWII
is based on the melody of “Long Long Ago”
• Sheet Music
https://www.youtube.com/
watch?v=XkFkQXP9W_k

https://www.youtube.com/
watch?v=O69Kn-wmT7E

1839
“Long Time Ago”
• Parlor song
• Composed by Charles E. Horn (1786-1849)
• Words by George P. Morris
• Published by Firth, Pond & Co. (publisher for
other popular songs from the era, including by
Stephen Foster)
• Seen in Aaron Copland’s set of Old American
Songs
• Sheet Music

https://www.youtube.com/
watch?v=0qAIPyFuqCE

Stephen Foster (1826-1864)
• Leading American song composer of the 19th century
• His hometown of Pittsburgh exposed him to a variety of
cultures and their music (German, Irish, Italian)
• First American to earn a living exclusively as a composer
• He wrote over 200 songs, primarily parlor and minstrel
songs (Minstrel music and shows contained jokes and
racist connotations about African-Americans, yet it was
considered popular entertainment for that era)

• His melodies are mainly diatonic, and mostly stepwise and
pentatonic, with simple progressions of 4-measure phrases
• Harmonies and accompaniments are simple on purpose,
to make the slight dissonances more noticeable and to not
distract attention from the melody for ease of singing
along
• Additional information about Stephen Foster:
a. https://guides.loc.gov/stephen-foster
b. https://www.npr.org/templates/story/story.php?storyId=12603
5325

https://www.youtube.com/watch
?v=khlnrkt_Hzk
Optional video documentary →

I come from Alabama with my banjo on
my knee,
I'm going to Louisiana, my true love for to
see.
It rained all night the day I left, the weather
it was dry
The sun so hot I froze to death, Susanna,
don't you cry.

(Chorus)
Oh! Susanna, Oh don't you cry for me,
For I come from Alabama with my banjo
on my knee.
I had a dream the other night, when
everything was still;
I thought I saw Susanna dear, a coming
down the hill.
A buckwheat cake was in her mouth, a tear
was in her eye,
Says I, I'm coming from the south,
Susanna, don't you cry.
(Chorus)
I soon will be in New Orleans, and then I'll
look around,
And when I find Susanna, I'll fall upon the
ground.
But if I do not find her, then I will surely
die,
And when I'm dead and buried, Oh,
Susanna, don't you cry.

1848
“Oh! Susanna”
• Minstrel song
• Composed by Stephen Foster in 1847 and published
in 1848

• The first song that launched Foster’s music career,
and is considered probably the most popular of his
songs
• One of the most popular songs in America’s
repertoire
• Sheet Music
https://www.youtube.com/
watch?v=eVPZ4-gsSiY
More appropriate lyrics with
some traditional elements

https://www.youtube.com/
watch?v=ZVJJxQW0xNM
Based on original music but
with inappropriate lyrics

Camptown ladies
Sing this song,
Doo-da, Doo-da
The Camptown racetrack's
Five miles long
Oh, de doo-da day

Then fly along like
A rail-road car
Doo-dah! doo-dah!
Runnin’ a race with
A shootin’ star
Oh! de doo-dah day!

Goin' to run all night
Goin' to run all day
I bet my money
on a bob-tailed nag
Somebody bet on the gray

(Chorus)

Oh, the long-tailed filly
And the big black horse,
Doo-da, doo-da
Come to a mud hole
And they all cut across,
Oh, de doo-da day
(Chorus)
I went down there with
My hat caved in,
Doo-da, doo-da
I came back home
With a pocket full of tin
Oh, de doo-da day

See them flyin’ on a
Ten-mile heat
Doo-dah! Doo-dah!
Round the racetrack,
Then repeat
Oh! doo-dah day!

“Camptown Races”
• Minstrel song by Stephen Foster
• Published in Foster’s Plantation Melodies
• Probably the second most popular of Foster’s
songs (first was probably “Oh Susanna”)

(Chorus)
I win my money
On the bob-tail nag
Doo-dah! doo-dah!
I keep my money in
an old tow-bag
Oh! de doo-dah day!
(Chorus)
(Arrangement: Ian Watts)

(Chorus)

1850

https://www.youtube.com/watch?v=iOvO3JIptcw

Way down upon the Suwannee River,
Far, far away,
There's where my heart is turning ever,
There's where the old folks stay.
All up and down the whole creation,
Sadly I roam,
Still longing for my childhood station,
And for the old folks at home.
(Chorus)
All the world is sad and dreary
Everywhere I roam.
O dear ones, how my heart grows weary,
Far from the old folks at home.
All ‘round the little farm I wander’d,
When I was young;
Then many happy days I squander’d,
Many the songs I sung.
When I was playing with my brother,
Happy was I.
Oh, take me to my kind old mother,
There let me live and die.
One little hut among the bushes,
One that I love.
Still sadly to my memory rushes,
No matter where I rove.
When will I see the bees a humming,
All ‘round the comb?
When shall I hear the banjo strumming,
Down in my good old home.
(updated Florida lyrics from 2008)

1851
“Old Folks At Home”
• Minstrel song by Stephen Foster
• Also known as “Way Down Upon the Swanee
River”
• Commissioned by E. P. Christy for use by
Christy's Minstrels (minstrel troupe)
• Official state song of Florida
• Form: A, A Prime, B (Chorus), A Prime
https://www.youtube.com/watch?v=Mi7Xo8rKtbw

1853
“My Old Kentucky Home”
• Minstrel song by Stephen Foster
• Originally titled “Poor Uncle Tom, Good Night”
• The influence of Harriet Beecher Stowe’s Uncle
Tom’s Cabin on Foster’s song is more likely than
the influence of visiting Kentucky (although he
did have relatives that lived in Kentucky)
• Foster’s sympathies with the Abolitionist
movement also suggest the influence of Uncle
Tom’s cabin on this song
• Official state song of Kentucky
• Sheet Music

https://www.youtube.com/
watch?v=NJ3ZCOvz4yw

1854
“Jeanie with the Light Brown Hair”
• Parlor song by Stephen Foster
• Possibly wrote this song about his former wife
after their separation, lyrics tell the story of
missing “Jeanie”
• Strophic form: A, A Prime, B, A, A Prime/Coda
• Sheet Music

https://www.youtube.com/watch?v=sKdq249uOGs

1864
“Beautiful Dreamer”
• Parlor song by Stephen Foster
• Composed before his death and published
posthumously

• Serenade in ¾ or triple meter (waltz)
• Strophic form: A, A Prime, B, A, A Prime/Coda
• Simple arpeggiated accompaniment, repetitive
lyrical melody
https://www.youtube.com/watch?v=G-J0KCnbBUc

QUESTIONS?

SONG
PART II

The Star-Spangled Banner
O say can you see, by the dawn’s early light,
What so proudly we hail’d at the twilight’s last gleaming,
Whose broad stripes and bright stars through the perilous fight
O’er the ramparts we watch’d were so gallantly streaming?
And the rocket’s red glare, the bombs bursting in air,
Gave proof through the night that our flag was still there,
O say does that star-spangled banner yet wave
O’er the land of the free and the home of the brave?
On the shore dimly seen through the mists of the deep
Where the foe’s haughty host in dread silence reposes,
What is that which the breeze, o’er the towering steep,
As it fitfully blows, half conceals, half discloses?
Now it catches the gleam of the morning’s first beam,
In full glory reflected now shines in the stream,
’Tis the star-spangled banner - O long may it wave
O’er the land of the free and the home of the brave!
And where is that band who so vauntingly swore,
That the havoc of war and the battle’s confusion
A home and a Country should leave us no more?
Their blood has wash’d out their foul footstep’s pollution.
No refuge could save the hireling and slave
From the terror of flight or the gloom of the grave,
And the star-spangled banner in triumph doth wave
O’er the land of the free and the home of the brave.
O thus be it ever when freemen shall stand
Between their lov’d home and the war’s desolation!
Blest with vict’ry and peace may the heav’n rescued land
Praise the power that hath made and preserv’d us a nation!
Then conquer we must, when our cause it is just,
And this be our motto - “In God is our trust,”
And the star-spangled banner in triumph shall wave
O’er the land of the free and the home of the brave.

1814
“The Star-Spangled Banner”
•

Lyrics/Poem written by Francis Scott Key
a. He was an attorney who saw the bombardment of Fort
McHenry from the British during the Battle of Baltimore in
the War of 1812 – he was detained on a British ship four miles
away from the fort after boarding to negotiate the release of an
imprisoned American civilian, and he was aboard the ship
when the attack began
b. On September 14, 1814, “the dawn’s early light” revealed a flag
flying over the fort, and that inspired Francis Scott Key the
text of the song that became our national anthem

https://www.youtube.com/
watch?v=lvVtFD9Na0I

•

The melody Francis Scott Key used for his song was the
popular English tune “To Anacreon in Heaven”
a. The tune was written around 1775 by John Stafford Smith, and
was known as the “constitutional song” of the Anacreontic
Society which was a men's music club in London (Anacreon
was an ancient Greek poet)

•

Became even more popular during the Civil War, and by the
1890s the military had approved the song for ceremonial
purposes – but the song did not become the American
National Anthem until 1931

1814
“The Star-Spangled Banner”

Sheet Music for Chorus

https://www.youtube.com/watch?v=epKFWhmWuuQ
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Quiz for Week 3
1. What is the title and origin of the melody used for “My Country ‘Tis of Thee”?

2. What parlor song composed by Thomas Haynes Bayly was written in 1833?
3. What were two types of songs that were a primary part of Stephen Foster’s compositions?
4. What was the title of Stephen Foster’s first song?

5. What Minstrel song did Stephen Foster write in 1850?
6. “Old Folks At Home” is also known as what song?
7. What is the official state song of Kentucky?

8. What parlor song did Stephen Foster write in 1850 about his former wife?
9. “Beautiful Dreamer”, published posthumously in 1854 is written in what meter?
10. Essay: Identify the song title, composer name, and inaugural year of the American National Anthem. Discuss the
circumstances that inspired the composer to write the text and describe any specific music observations within the songsong
became the American National Anthem in 1931?

Week 4
Civil War Era Music

STUDY
PART I

American Civil War
(1861-1865)

• A civil war within the United States between the
Union (northern and Pacific states) and the
Confederates (southern states)

• The Union states (and the United States Government)
were anti-slavery and wanted to end it; the
Confederacy states were pro-slavery
• After Abraham Lincoln’s presidential election in 1860,
the south voted to secede from the United States and
wanted to form the Confederate States of America
(Confederacy) – battles/attacks, and then civil war,
commenced when their secession was prohibited
• The primary reason for the war was the disagreement
about property rights, especially regarding the slavery
of African-Americans and the desire to expand
slavery into new territory following the Mexican
American War

1858
“Yellow Rose of Texas”
• American folk song
• Seen published prior to the Civil War in the
1850’s but was a popular song during this
era and has had many versions published in
later generations
• Offensive text (“darky” vs “soldier”)
• What is the form/structure of this song?

https://www.youtube.com/wat
ch?v=77V7FhV8Unw&t=2s

https://www.youtube.com
/watch?v=uiLSz151qSw

1857
“Lorena”
• Lyrics written in 1856 by Rev. Henry D. L.
Webster
• Joseph Philbrick Webster composed the
music
• The song was first published in Chicago in
1857
• This mournful love song was a favorite to
be sung on both sides during the Civil War
because it reminded the soldiers of the
women at home
https://www.youtube.com/watch?v=m_MQIdAH1GY&t=1s

1859
“Dixie”

• Original title: “I Wish I Was in Dixie's Land”
• Originally attributed to composer Dan Emmet and
arranger W. L. Hobbs in 1859 (although there have
been dozens of versions/arrangements and changes
in lyrics for both the North and South)
• The original lyrics are about a freed black slave
yearning for the plantation of his birth
• During the American Civil War, Dixie was embraced
as the unofficial anthem of the Confederacy - but in
present day the lyrics are considered offensive
because of the positive sentiment for slavery

• The word “Dixie” was most likely derived from the
Mason-Dixon Line
https://www.youtube.
com/watch?v=bztUp
wcb_xA&t=1s
Confederate lyrics →

https://www.yout
ube.com/watch?v
=gvjOG5gboFU
Union lyrics →

1861
“Aura Lea”
• American Civil War song

• Lyrics by W. W. Fosdick (1825-1862)
• Music by George Poulton (1828-1867)
• Published in 1861 shortly before the start of the
Civil War
• Sentimental ballad song: story about a maiden
with golden hair - intended to be a lighthearted
message and give hope to the soldiers to return
home after the war

• Melody of “Aura Lea” used for “Love Me Tender”
by Elvis Presley in 1956
https://www.youtube.com/
watch?v=_nfkMl1yKHs

1861
“Battle Hymn of the Republic”
• American patriotic song by the abolitionist writer
Julia Ward Howe
• Lyrics set in 1861 to the melody from “John
Brown's Body” which was also originally the
melody for a camp-meeting song titled “Say,
Brother, Will You Meet Us?”
• Song first published in The Atlantic Monthly in
1862
• One of the most popular songs in the Union
army

https://www.youtube.com
/watch?v=_b5du0TIDS4

1862
“Battle Cry of Freedom”
• American Civil War patriotic song

• Called a “rallying song” to create patriotism and
excitement for the Union, and to advocate for
abolitionism
• Written for the Union army, although it was
eventually adapted (by a different composer and
lyricist) for the Confederates
• Composed by George F. Root (1820-1895)
a. He was a music educator and he published over 200
songs

• Sheet Music
https://www.youtube
.com/watch?v=_-cy0Uex28
From original
arrangement →

https://www.youtub
e.com/watch?v=Vv
my9c9aBTs
Style of Civil War
Soldiers→

1863
“When Johnny Comes Marching Home”
•

Patrick Gilmore (1829-1892) wrote the lyrics - about the
people at home longing for the return of the soldiers
away fighting in the war

•

Gilmore was a bandleader and composer in the Union
Army

•

First published in Boston in 1863 and was dedicated “To
the Army and Navy of the Union”

•

The melody was originally for a Civil War drinking song
called “Johnny Fill Up the Bowl” and is also from an old
Irish song titled “Johnny I Hardly Knew Ye”

•

Original Sheet Music

https://www.youtube
.com/watch?v=nPn
ME5u4B4Q

https://www.youtu
be.com/watch?v=
QfHmvYmsuzw

https://www.yout
ube.com/watch?v
=ecIVIFLo0uE

1866
“Goober Peas”
• Popular song among soldiers during the
Civil War, although the music was not
published until 1866

• Food rations were scarce toward the end of
the war, so Southern soldiers had to eat a
lot of boiled peanuts because that was the
primary accessible crop
• The names of the lyricist and composer
were added as a joke
https://www.youtube.com/watch?v=6QG7NcnPXEg

QUESTIONS?

SONG
PART II

1860’s-1880’s
“Shenandoah”
• The origin and date of is not exactly known
• A traditional American folk song that was heard
during the Civil War and also as a sea-shanty

• Some historical accounts say this song is about
French-Canadian fur traders, and the lyrics are
about one of those travelers who falls in love with
a daughter of Shenandoah (the Indian chief)
• The song first appeared in print in an article titled
“Sailor Songs,” published in Harper’s New Monthly
Magazine in 1882

“Fur Traders Descending the Missouri” - painting by George Caleb Bingham

Sheet Music
(students must purchase)

https://www.youtube.com/
watch?v=MCW1eYc1W2Y

https://www.youtube.com/
watch?v=mu0nb2xeoKs

SOUND STUDY
MUSIC CURRICULUM

Unit I

Early American Music
A Cultural Overview Through Song

Quiz for Week 4
1. What American folk song, with reference to a type of flower, was popular in the Civil War?

2. What mournful love song, composed by Joseph Webster, was a favorite to be sung on both sides during the Civil War because it
reminded the soldiers of the women at home?
3. What Civil War song was originally attributed to composer Dan Emmet and arranger W. L. Hobbs in 1859?
4. What Civil War melody was used for “Love Me Tender” by Elvis Presley in 1956?
5. The “Battle Hymn of the Republic” was an American patriotic song by which abolitionist writer?
6. Who composed the “rallying song”, “The Battle Cry of Freedom”?
7. Who wrote the lyrics to “When Johnny Comes Marching Home” in 1863?
8. What traditional American folk song was used as a sea-shanty?
9. What song is about a traveler who falls in love with the daughter of a Native American (Oneida) chief ?
10. Essay: Identify the song title named after a farm crop. Describe in detail the circumstances surrounding the creation of this
song, who it was sung by, and why it was sung.

Week 5
African-American Music:
Spirituals & Hymns

STUDY
PART I

What are Spirituals?
• Type of religious song often based on Old Testament
stories relating to the slavery of African people in America
• The songs increased toward the end of the 1700’s through
the abolition of legalized slavery in the 1860’s
• The African American spiritual (the Negro Spiritual) is
one of the most significant forms of American folksong
and comprises a large quantity in the American music
repertoire
• Spirituals were used by African-Americans pre-1860’s in
worship services and camp meetings, daily life when
working, and within the Underground Railroad
• Slaves could express their feelings of sorrow, joy,
inspiration or hope within spirituals, and the songs were
passed down from generation to generation in oral tradition
• African-Americans played a variety of instruments,
including drums and string instruments similar to the banjo
• African-Americans introduced polyrhythms, call-andresponse style singing, improvised verses

Additional
material about
Spirituals

Video interview →
https://www.youtu
be.com/watch?v=s
kao-HFwQoo

1801
• Pastor Richard Allen (1760-1831) compiled
two hymn collections, A Collection of
Spiritual Songs and Hymns and A Collection of
Hymns and Spiritual Songs
• Published for the Philadelphia African
Methodist Episcopal Church
• Allen’s collections are the first known
published sacred music for a black
congregation
• Allen’s Song Collection

Who were the Fisk Jubilee Singers?
• African-American a cappella ensemble
• Founded in 1871 with singers from Fisk
University with the initial primary purpose to
go on tour to raise money for the school
• Introduced slave songs to the world, and were
pivotal in preserving the American musical
tradition of Negro spirituals
• Their successful performing contributed to
Spiritual songs becoming accepted and popular
• Present-day Singers: www.fiskjubileesingers.org

https://www.youtube.com/watch?v=ylD4zvvN79Y

1867
Slave Songs of the United States
• Published collection of annotated and
transcribed songs, mostly religious, which
reflect the time of African-American
slavery
• Sheet Music Collection on the Smithsonian
Libraries website

• Additional information about the collection
(optional video documentary)

https://www.youtube.com/watc
h?v=ZYO-eDThYiI
Fisk Jubilee Singers: Roll Jordan
Roll (first song in collection) →

1860’s
“Nobody Knows the Trouble I’ve Had”
• Also known as “Nobody Knows the
Trouble I’ve Seen”
• Exact date of origin is unknown – it was
included in early African-American oral
tradition, and it was printed in the Slave
Songs of the United States in 1867

https://www.youtube.com/
watch?v=RrsAJTWBpuY

https://www.youtube.com/
watch?v=O977l4bkv-U

1860’s
“Down to the River to Pray”
• Also known as “The Good Old Way”
• Exact date of origin is unknown – it was
included in early African-American oral
tradition, and it was printed in the Slave Songs of
the United States in 1867
• This traditional American song has been seen
in a variety of cultural groups, including as a
Christian folk hymn, an African-American
spiritual, an Appalachian song, and a southern
gospel song
Closer to original style/melody→
https://www.youtube.com/watch?v=0opDGVACkLA

Modern Arrangement with non-traditional elements→
https://www.youtube.com/watch?v=7AzIKkYY750

1860’s
“Wade in the Water”
• Exact date of origin is unknown – it was
included in early African-American oral tradition
• One of the songs used in the Underground
Railroad
• It is believed that Harriett Tubman used this
spiritual as a code song to warn slaves to get into
the water to hide their scent from slave hunters

https://www.youtube.com/watch?v=M3tKJ8gSKSk

1870’s
“Swing Low, Sweet Chariot”
• Date of origin is unknown – it was
included in early African-American oral
tradition, and it was in the repertoire of the
Fisk Jubilee Singers in the late 1800’s
• The text refers to the Old Testament story
of the Prophet Elijah’s ascent into Heaven
in a chariot of fire
• Traditionally performed as a call-and
response tune
https://www.youtube.com/watch?v=GUvBGZnL9rE

QUESTIONS?

SONG
PART II

1860
“Go Down Moses”
When Israel was in Egypt's land,
Let my people go.
Oppressed so hard they could not stand,
Let my people go.
Chorus:
Go down, Moses,
'Way down in Egypt land.
Tell old Pharaoh:
Let my people go.
“Thus spoke the Lord”, bold Moses said,
Let my people go.
“If not I'll strike your firstborn dead,”
Let my people go.
Chorus
“No more shall they in bondage toil”,
Let my people go.
“Let them come out with Egypt's spoil”,
Let my people go.
Chorus

• Spiritual song
• The Old Testament lyrics describe the release of the
ancient Jewish people from Egyptian slavery, which
was used as a metaphor for African-American slavery
• The lyrics were a message of hope, and an
encouragement for slaves to escape to freedom
• Used by Harriet Tubman to identify herself to slaves
who might want to escape to the north
Original Sheet Music
Original style recording→
https://www.youtube.com/watch?v=hsCwE1KRtjY
Performance Sheet Music (purchase)
Modern arrangement→
https://www.youtube.com/watch?v=h1-wp6tukDA

SOUND STUDY
MUSIC CURRICULUM

Unit I

Early American Music
A Cultural Overview Through Song

Quiz for Week 5
1. What was the name for the type of back-and-forth singing that African-Americans involved in their songs?
2. Who compiled the first known published sacred music for a black congregation in 1801?
3. Who were the Fisk Jubilee Singers?
4. What was the name of the published collection of annotated and transcribed songs from 1867?
5. “Nobody Knows the Trouble I’ve Had” was published in which year?
6. What is another name for the song, “Down to the River to Pray”?
7. What song has text that refers to the Old Testament story of the Prophet Elijah’s ascent into Heaven?
8. What type of religious songs are often based on Old Testament stories relating to the slavery of African people in America?
9. What spiritual song uses Old Testament lyrics which describe the release of the ancient Jewish people from Egyptian slavery?
10. Essay: Identify the song title related to water and walking. Describe the circumstances surrounding the singing of this song,
give the name of a particular person who primarily sang it, and explain how this song was intended to be used.

Week 6
Late 1800’s Popular Music
Cowboy Ballads
Turn of the Century Songs

STUDY
PART I

1860
“Auld Lang Syne”
• A Scottish phrase (“for old times sake”) and
originating to a Scottish poem and folk song - poem
by Robert Burns in 1788
• Robert Kemp (1821-1897) from Massachusetts
published his own collection of songs titled Father
Kemp’s Old Folks’ Concert Tunes in 1860, which
included “Song of the Old Folks” (his version of
Auld Lang Syne)
• Purpose of song was for remembering
friends/family that had passed away and to bring
unity to Americans over a common message of
remembrance (especially during a time of division
and in our country)
• Present day tradition: a farewell message to the old
year sung every year on New Year’s Eve at midnight,
and used as farewell or new beginning message for
other occasions
• Father Kemp's Song Book
https://www.youtube.com/watch?v=tcxkW6yReSo&t=8s

1870s
“Red River Valley”
• American folk song, cowboy/Western song
• There is speculation that this song was originally
written in or inspired by Manitoba (Canada) in
the 1870s from an expedition to the Red River
Valley
• The northern Red River Valley located in
Canada is also located in sections of Minnesota
and North Dakota
• Has also been titled “Cowboy’s Love Song”
• Strophic form

Recording with traditional elements from 1928→
https://www.youtube.com/watch?v=rn-fl2mnOus

1884
“Oh My Darling, Clementine”
•

American cowboy/Western ballad

•

It is believed that the lyrics were written by
Percy Montrose in 1884

•

The exact origin of the melody is uncertain

•

Form of the song?

https://www.youtube.com/watch?v=FsEo6915HLE&t=8s

John Lomax
(1867-1948)

• American musicologist who influenced the
preservation of American folk music through his
work toward transcribing and compiling songs
• He was especially interested in cowboy songs, which
resulted in his collection and publication of Cowboy
Songs and Other Frontier Ballads in 1910
• He contributed many field recordings to the Library
of Congress, and preserved a large amount of
traditional American folk music from Appalachian
regions
• Lomax and his son recorded some of the most
important traditional performers in the history of
American folklore
• Additional information about Lomax
Documentary about Lomax →
https://www.youtube.com/watch?v=6Zrzt9tfa2Q

1910
“Old Chisholm Trail”
• American cowboy/Western folk song
• Dates back to the 1870’s cowboy era, with lyrics
about the historical trail that was used to drive cattle
from Texas to Kansas
• Published in 1910 by John Lomax in Cowboy Songs
and Other Frontier Ballads

Brief documentary about the Chisholm Trail→
https://www.youtube.com/watch?v=gEEH8mSFB5g

Recording from 1928. traditional-style elements→
https://www.youtube.com/watch?v=Oxm_uZupzbw

1910
“Git Along Little Dogies”
• American cowboy/Western ballad
• First mention of song was in the 1890’s
• Published in 1910 by John Lomax in
Cowboy Songs and Other Frontier Ballads
• “Dogies” were small or orphaned calves

Traditional-style arrangement (ballad
with fiddle and guitar) from 1928 →
https://www.youtube.com/watch?v=j
YZkcLs49TI&t=2s

1910
“Streets of Laredo”
• American cowboy/Western ballad
• Published in 1910 by John Lomax in Cowboy Songs
and Other Frontier Ballads
• The lyrics tell the story of a dying cowboy who
tells his tale to another cowboy passing by
Traditional style arrangement (ballad with
guitar) →
https://www.youtube.com/watch?v=Ep7Y1
XI80wc

Traditional-style arrangement (ballad with
fiddle and guitar) from 1928 →
https://www.youtube.com/watch?v=qsOU
MXpwFcI

1897
“Stars and Stripes Forever”
• American Patriotic song
• Genre: March
• Composed by John Philip Sousa (1854-1932)
• Sousa was America’s most successful bandmaster
(he was the US Marine bandmaster from 1880-1892,
and he formed his own band in 1892)

• Sousa’s dramatic flair, catchy melodies, lively
rhythms, strong contrasts of instruments and
textures all led to the success of his marches,
winning him the nickname of “The March King”
• This is the official National March of the United
States of America
Brief history and recording with traditional march
elements from U.S. Marine Band →
https://www.youtube.com/watch?v=a-7XWhyvIpE

1893-1913
“America the Beautiful”
• American Patriotic song
•

Lyrics written by Katharine Lee Bates (1859-1929),
and music composed by church musician Samuel A.
Ward (1848-1903)

• Historical accounts say Bates’ poem was inspired by
her climb up Pike’s Peak in 1893, and her poem by
the same name was published in 1895
• Samuel Ward’s tune was composed in 1882

• The poem and song were not seen published
together until 1913
• Sheet Music
Brief documentary about Bates and her song→
https://www.youtube.com/watch?v=MY6t4yPsm6Q
Song recording→
https://www.youtube.com/watch?v=wHCcapfRbHE

1908
“Take Me Out to the Ballgame”
• Tin Pan Alley song (the name for the
collection of NYC music publishers and
songwriters who wrote popular music of the
US in the late 19th and early 20th centuries)
• Lyrics by Jack Norworth (1879-1959) and
music by Albert Von Tilzer (1878-1956)
• Copyrighted in May 1908
• The official anthem of North American
baseball
https://www.youtube.com/watch?v=q4-gsdLSSQ0

QUESTIONS?

SONG
PART II

1873
“Home on the Range”
• American Cowboy/Western folk song
• Lyrics by Dr. Brewster Higley (1823-1911), music
by Daniel Kelley (1845-1905)
• Some historical accounts refer to this song as the
unofficial anthem of America
• The poem was originally called “My Western
Home” and it was published in the Kirwin Chief
(Kansas newspaper) in 1876.
Sheet Music and song recording
https://www.youtube.com/watc
h?v=LvOjuxv-wi8

• Official state song of Kansas
• Dr. Higley was born in Ohio, lived in Indiana
where he practiced medicine, and then moved to
Kansas under the Homestead Act of 1862
• Form/structure?
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Quiz for Week 6
1. What was the original title of the poem for “Home on the Range”?
2. What is the name of the Western ballad about the cowboy who is dying?
3. What was the name of the trail that was used for driving cattle, and where were the starting and ending locations?
4. What was the alternative title of “Auld Lang Syne” when published in Father Kemp’s collection of Concert Tunes?
5. What was the name of the mountain that possibly inspired the poem for “America the Beautiful”?
6. What is the name of the official National March of the United States of America?
7. Where are the locations of the Red River Valley to which the song refers?
8. What is a Dogie?
9. Which state has “Home on the Range” as its official state song?
10. Essay: Identify the nickname of John Philip Sousa, describe the primary features of his musical output, and name two titles
of his songs.

Week 7
Student Presentations
&
Dress Rehearsal

STUDY
PART I

Presentations
(student names and presentation
titles listed in order here)

“He who finds himself gifted with a tunable
voice, and yet neglects to cultivate it, not only
hides in the earth a talent of the highest
value, but robs himself of that peculiar
pleasure, of which they only are conscious
who exercise that faculty.”

SONG
PART II

Dress Rehearsal
Star Spangled Banner (1814)
I am the Rose of Sharon (1778)
Simple Gifts (1848)
Shenandoah (1860’s)
Go Down Moses (1872)
Home on the Range (1873)

“He who finds himself gifted with a tunable
voice, and yet neglects to cultivate it, not only
hides in the earth a talent of the highest
value, but robs himself of that peculiar
pleasure, of which they only are conscious
who exercise that faculty.”

1814
“The Star-Spangled Banner”
• Lyrics/Poem written by Francis Scott Key, an
attorney who was negotiating the release of a
prisoner when he witnessed a British ship attack on
Fort McHenry
• On September 14, 1814, “the dawn’s early light”
revealed a flag flying over the fort, and that inspired
Francis Scott Key the text of the song that became
our national anthem

• The melody Francis Scott Key used for his song was
the popular English tune “To Anacreon in Heaven”
(used in a men’s music club in London)
https://www.youtube.com/
watch?v=epKFWhmWuuQ

Sheet Music for Chorus

• Became even more popular during the Civil War,
and by the 1890s the military had approved the song
for ceremonial purposes – but the song did not
become the American National Anthem until 1931

1778
“Rose of Sharon”
• Sacred choral anthem composed by William
Billings
• First published in The Singing Master's Assistant
(pgs. 103-108)
• Poetry from 2nd chapter of the Song of Solomon

• SATB parts; alternating between choral solos,
duets, and full four-voiced textures
• Sectionalized writing between parts
• Social style between parts: the sopranos make a
statement and the basses answer
https://www.youtube.com/w
atch?v=Ks2tBWi228M

Sheet Music for
Performing

a. “voice of my beloved” with “behold, he cometh,
leaping upon the mountain”
b. “my beloved spake” with “...and said unto me: Rise
up, my fair one and come away!”

• Changes in the tempo and time signature are used
to mirror small contrasts in the text

1848
“Simple Gifts”
• Composed by Joseph Brackett (1797-1882)
• The message “ ‘tis the gift to be simple” reflects
the Shakers’ ideal of simplicity

• This joyful song is in the Shaker style of a
“quick dance”
• Simple Gifts Sheet Music (arr. Knapicius)
arr. Siegfried
• www.kevinsiegfried.
com/order-info
• https://www.youtu
be.com/watch?v=9
fFIaTiNkzU

Old American Songs (chorus)
arr. Brunner
• www.sheetmusicplus.com/
title/simple-gifts-sheetmusic/4079272
• https://www.youtube.com
/watch?v=c2qnyz1EZfs

1860’s-1880’s
“Shenandoah”
• The origin and date of is not exactly known
• A traditional American folk song that was heard
during the Civil War and also as a sea-shanty

• Some historical accounts say this song is about
French-Canadian fur traders, and the lyrics are
about one of those travelers who falls in love with
a daughter of Shenandoah (the Indian chief)
• The song first appeared in print in an article titled
“Sailor Songs,” published in Harper’s New Monthly
Magazine in 1882

“Fur Traders Descending the Missouri” - painting by George Caleb Bingham

Sheet Music
(students must purchase)

https://www.youtube.com/
watch?v=MCW1eYc1W2Y

https://www.youtube.com/
watch?v=mu0nb2xeoKs

1860
“Go Down Moses”
When Israel was in Egypt's land,
Let my people go.
Oppressed so hard they could not stand,
Let my people go.
Chorus:
Go down, Moses,
'Way down in Egypt land.
Tell old Pharaoh:
Let my people go.
“Thus spoke the Lord”, bold Moses said,
Let my people go.
“If not I'll strike your firstborn dead,”
Let my people go.
Chorus
“No more shall they in bondage toil”,
Let my people go.
“Let them come out with Egypt's spoil”,
Let my people go.
Chorus

• Spiritual song
• The Old Testament lyrics describe the release of the
ancient Jewish people from Egyptian slavery, which
was used as a metaphor for African-American slavery
• The lyrics were a message of hope, and an
encouragement for slaves to escape to freedom
• Used by Harriet Tubman to identify herself to slaves
who might want to escape to the north
Original Sheet Music
Original style recording→
https://www.youtube.com/watch?v=hsCwE1KRtjY
Performance Sheet Music (purchase)
Modern arrangement→
https://www.youtube.com/watch?v=h1-wp6tukDA

1873
“Home on the Range”
• American Cowboy/Western folk song
• Lyrics by Dr. Brewster Higley (1823-1911), music
by Daniel Kelley (1845-1905)
• Some historical accounts refer to this song as the
unofficial anthem of America
• The poem was originally called “My Western
Home” and it was published in the Kirwin Chief
(Kansas newspaper) in 1876.
Sheet Music and song recording
https://www.youtube.com/watc
h?v=LvOjuxv-wi8

• Official state song of Kansas
• Dr. Higley was born in Ohio, lived in Indiana
where he practiced medicine, and then moved to
Kansas under the Homestead Act of 1862
• Form/structure?

SOUND STUDY
MUSIC CURRICULUM

Unit I

Early American Music
A Cultural Overview Through Song

Week 8
Final Performance

Congratulations!
We covered a lot of material
these past 8 weeks!
Let’s do a little review for all
the families joining us today!

Course Outline
Week 1

Colonists
American Revolution Music
William Billings

Week 5

African-American Music:
Spirituals & Hymns

Week 2

Shape-note singing
Shaker Music
Aaron Copland

Week 6

Late 1800’s Popular Music
Cowboy Ballads
Turn of the Century Songs

Week 3

Early 1800’s Popular
Music
Stephen Foster

Week 7

Presentations
&
Dress Rehearsal

Week 4
Civil War Era Music

Week 8

Final
Performance

Songs
Star Spangled Banner (1814)
I am the Rose of Sharon (1778)
Simple Gifts (1848)
Shenandoah (1860’s)
Go Down Moses (1872)
Home on the Range (1873)

“He who finds himself gifted with a tunable
voice, and yet neglects to cultivate it, not only
hides in the earth a talent of the highest
value, but robs himself of that peculiar
pleasure, of which they only are conscious
who exercise that faculty.”

1814
“The Star-Spangled Banner”
• Lyrics/Poem written by Francis Scott Key, an
attorney who was negotiating the release of a
prisoner when he witnessed a British ship attack on
Fort McHenry
• On September 14, 1814, “the dawn’s early light”
revealed a flag flying over the fort, and that inspired
Francis Scott Key the text of the song that became
our national anthem

• The melody Francis Scott Key used for his song was
the popular English tune “To Anacreon in Heaven”
(used in a men’s music club in London)
https://www.youtube.com/
watch?v=epKFWhmWuuQ

Sheet Music for Chorus

• Became even more popular during the Civil War,
and by the 1890s the military had approved the song
for ceremonial purposes – but the song did not
become the American National Anthem until 1931

1778
“Rose of Sharon”
• Sacred choral anthem composed by William
Billings
• First published in The Singing Master's Assistant
(pgs. 103-108)
• Poetry from 2nd chapter of the Song of Solomon

• SATB parts; alternating between choral solos,
duets, and full four-voiced textures
• Sectionalized writing between parts
• Social style between parts: the sopranos make a
statement and the basses answer
https://www.youtube.com/w
atch?v=Ks2tBWi228M

Sheet Music for
Performing

a. “voice of my beloved” with “behold, he cometh,
leaping upon the mountain”
b. “my beloved spake” with “...and said unto me: Rise
up, my fair one and come away!”

• Changes in the tempo and time signature are used
to mirror small contrasts in the text

1848
“Simple Gifts”
• Composed by Joseph Brackett (1797-1882)
• The message “ ‘tis the gift to be simple” reflects
the Shakers’ ideal of simplicity

• This joyful song is in the Shaker style of a
“quick dance”
• Simple Gifts Sheet Music (arr. Knapicius)
arr. Siegfried
• www.kevinsiegfried.
com/order-info
• https://www.youtu
be.com/watch?v=9
fFIaTiNkzU

Old American Songs (chorus)
arr. Brunner
• www.sheetmusicplus.com/
title/simple-gifts-sheetmusic/4079272
• https://www.youtube.com
/watch?v=c2qnyz1EZfs

1860’s-1880’s
“Shenandoah”
• The origin and date of is not exactly known
• A traditional American folk song that was heard
during the Civil War and also as a sea-shanty

• Some historical accounts say this song is about
French-Canadian fur traders, and the lyrics are
about one of those travelers who falls in love with
a daughter of Shenandoah (the Indian chief)
• The song first appeared in print in an article titled
“Sailor Songs,” published in Harper’s New Monthly
Magazine in 1882

“Fur Traders Descending the Missouri” - painting by George Caleb Bingham

Sheet Music
(students must purchase)

https://www.youtube.com/
watch?v=MCW1eYc1W2Y

https://www.youtube.com/
watch?v=mu0nb2xeoKs

1860
“Go Down Moses”
When Israel was in Egypt's land,
Let my people go.
Oppressed so hard they could not stand,
Let my people go.
Chorus:
Go down, Moses,
'Way down in Egypt land.
Tell old Pharaoh:
Let my people go.
“Thus spoke the Lord”, bold Moses said,
Let my people go.
“If not I'll strike your firstborn dead,”
Let my people go.
Chorus
“No more shall they in bondage toil”,
Let my people go.
“Let them come out with Egypt's spoil”,
Let my people go.
Chorus

• Spiritual song
• The Old Testament lyrics describe the release of the
ancient Jewish people from Egyptian slavery, which
was used as a metaphor for African-American slavery
• The lyrics were a message of hope, and an
encouragement for slaves to escape to freedom
• Used by Harriet Tubman to identify herself to slaves
who might want to escape to the north
Original Sheet Music
Original style recording→
https://www.youtube.com/watch?v=hsCwE1KRtjY
Performance Sheet Music (purchase)
Modern arrangement→
https://www.youtube.com/watch?v=h1-wp6tukDA

1873
“Home on the Range”
• American Cowboy/Western folk song
• Lyrics by Dr. Brewster Higley (1823-1911), music
by Daniel Kelley (1845-1905)
• Some historical accounts refer to this song as the
unofficial anthem of America
• The poem was originally called “My Western
Home” and it was published in the Kirwin Chief
(Kansas newspaper) in 1876.
Sheet Music and song recording
https://www.youtube.com/watc
h?v=LvOjuxv-wi8

• Official state song of Kansas
• Dr. Higley was born in Ohio, lived in Indiana
where he practiced medicine, and then moved to
Kansas under the Homestead Act of 1862
• Form/structure?

